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Getting Started

Language Foundations, Short Reads Decodables, and  

Read to Know Text Sets are essential language resources that 

combine print and digital learning components with practical 

assessment tools, aligned to foundation language 

curriculum, supporting phonics proficiency.

Instruction is designed to ensure students receive explicit, 

systematic instruction in phonemic and phonological 

awareness, phonics and word study, and high-frequency 

words as well as reading fluency, writing, and spelling. 

Language Foundations, Short Reads Decodables, and Read 

to Know Text Sets also incorporates other critical literacy 

skills including knowledge-building, vocabulary, and reading 

comprehension.

Click on the VIEW buttons throughout to 

preview samples of these interconnected  

print and online resources.

Overview Brochure

A Structure You  
Can Count On

View

National

View

Ontario

https://www.scholastic.ca/education/pdfs/Foundational%20Language%20Resources%20brochure%202022-2023%20-National_HR/
https://www.scholastic.ca/education/pdfs/Foundational%20Language%20Resources%20brochure%202022-2023%20-Ontario/
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TEACH

View

Phonics From A to Z, Articulation cards,  

Letter-Sounds Flash Cards, Alphabet Cards,  

and Scope & Sequence.

Additional Resources

Students apply phonics skills with connected 

activity pages. 

Student Activity Pages 
This Complex Vowel with r- Controlled Vowels 

are, air, ear Lesson Card provides step-by-step 

code-focused instruction for whole-group or 

small-group learning. 

Lesson Cards and  
Curriculum Correlations

Wiley Blevins brings his engaging and easy-to-follow systematic, 
explicit approach to phonics instruction. Language Foundations is 
100% aligned to Ontario’s new Language Foundations Curriculum 
Appendices A & B.
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Blend Words

Name 

Read the words.

hop hope rip ripe stripe

bit bite hat hate grade

hid hide cut cute huge

us use mad made scrape

take write home cube eve

age page ice nice whole

Read the longer words.

note notebook grace graceful

ripe ripen make making

compete complete price priceless

Do More!

•  Build Reading Fluency: Read the word lists until you can read them 

quickly and correctly. Practice reading the lists 3–4 times each day.

•  Spell It: Have a friend say each word. Write the word on another 

sheet of paper. Check your answers.

•  Write About It: Use the words to create a story. Use as many words 

as possible. Circle the words from the list that you use. 
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1.

2.

3. 

4.

5.

Spell Words

Name 

Say each picture name. Listen for all of the sounds in the word.  
Write the spelling for each sound in a separate box.  
The gray box stands for the final, silent e.

 

 

STEP 4
STEP 5
Connect to Reading

Use the digital or print “Interactive Story: The 

Three Bears." Read the story with children 

several times. Model blending, as needed. Then 

have children independently complete the 

questions and prompts. Have children re-read 

the story multiple times for fluency. Use the 

enhanced Decodable Text Lesson Planner in the 

Program Guide to focus on vocabulary, 

comprehension, writing, and building early 

reading behaviours, in addition to the work with 

decoding and fluency.

Build Fluency  

Use the printable “Quick Check: r-Controlled Vowels are, air, ear” activity for additional fluency 

building and formative assessment. Begin by giving children two minutes to underline the 

r-controlled spelling in each word. Then have them practise reading the words independently to 

prepare for the one-minute speed drill.

Sort Words

Use the digital or print “Sound-Spelling Word Sort: r-Controlled Vowels are, air, ear” activity and 

have children work with partners to sort the words by their sound-spellings.

 Rules and Generalizations: Ask children what 

they notice about the spellings in these words. 

Point out the vowel teams in the words (a_e, 

ai, and ea) and remind children that they are 

r-controlled because they contain or are followed 

by an r.
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Phonics by Wiley Blevins

Phonics | Complex Vowels

 EXTEND PHONICS KNOWLEDGE  

Choose from the following activities to extend learning: 

Printable Learning Centre Activity—Roll ‘Em

Printable Independent Activity—Fill in the Blank (Answers: 1. share; 2. pair; 3. scare; 

4. hair; 5. bear; 6. square; 7. chair; 8. wear; 9. stairs; 10. pears)

 EXTEND PHONICS KNOWLEDGE  

Choose from the following activities to extend learning: 

Printable Learning Centre Activity—Roll ‘Em

Printable Independent Activity—Fill in the Blank (Answers: 1. share; 2. pair; 3. scare; 

4. hair; 5. bear; 6. square; 7. chair; 8. wear; 9. stairs; 10. pears)

STEP 1 
•  Develop Phonemic 

Awareness 

•  Introduce the 

Sound-Spelling

STEP 2
•  Model Blending 

• Blend Words

STEP 3
•  Teach High-

Frequency Words

• Build Words

STEP 5
•  Connect to Reading

• Build Fluency

STEP 4
• Sort Words 

• Spell WordsSpell Words

Use the digital or print “Spell Words: r-Controlled Vowels are, air, ear” activity to give children 

practice spelling the letter-sounds in different picture names. Note: We put the are, air, and 

ear spellings in one box because it is difficult to separate the vowel and consonant sounds in 

r-controlled vowels. (Answers: b-ear, ch-air, p-ear, s-t-air-s, s-q-u-are) Then have children spell the 

following words as you dictate each one: dare, hair, rare, wear, repair. Continue by dictating this 

sentence: Do not scare the birds. Display the words and sentence and have children self-correct 

their answers.

 Build in Review: Use cumulative spelling 

sentences to monitor children’s spelling growth. 

See the sentences below. In addition, periodically 

review their writings, such as in their writing 

notebooks, and take note of words with previously 

taught phonics skills that they are not consistently 

and accurately spelling. Add these words to future 

dictation activities.

• She saw brown bears in the woods.

• Bring the blue chair up the stairs.

• We all swear to be fair and true.

Phonics | Complex Vowels | r-Controlled Vowels are, air, ear

Phonics | Complex Vowels | r-Controlled Vowels are, air, ear
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r-Controlled Vowels are, air, ear
/âr/ as in bear

Articulation Card 

/âr/

Mirrors

Blend Words: r-Controlled  

Vowels are, air, ear

Letter Tiles and 

Trays

Build Words: r-Controlled 

Vowels are, air, ear

Sound-Spelling Word 

Sort: r-Controlled 

Vowels are, air, ear

Spell Words: 

r-Controlled Vowels 

are, air, ear

Interactive Story: 

The Three Bears

Quick Check: r-Controlled  

Vowels are, air, ear

Blend Words:  

r-Controlled Vowels  

are, air, ear

Build Words: 

r-Controlled Vowels: 

are, air, ear

Sound-Spelling Word 

Sort: r-Controlled 

Vowels are, air, ear

Interactive Story: 

The Three Bears

Spell Words: 

r-Controlled Vowels 

are, air, ear

Classroom Resources

Classroom Resources

Kit Resources

Kit Resources

Kit Resources

Kit Resources

Kit Resources
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r-Controlled 

Vowels 
are, air, ear

Blend Words

Name 

Read the words.

air hair pair chair stairs

care bare glare rare share

bear pear wear swear square

Read the longer words.

air midair pair repair

fair unfair mare nightmare

aware unaware wear underwear

Do More!

•  Build Reading Fluency: Read the word lists until you can read them quickly 

and correctly. Practice reading the lists 3–4 times each day.

•  Spell It: Have a friend say each word. Write the word on another sheet of 

paper. Check your answers.

•  Write About It: Use the words to create a story. Use as many words as 

possible. Circle the words from the list that you use. 
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s-Blends
r-Controlled 

Vowels
are, air, ear

Build Words

Name 

Fill in the blanks to make words using each spelling pattern.

 are air ear

 are _ air ear

 are air ear

Write sentences using the words you made above. 
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r-Controlled 

Vowels 
are, air, ear

Sound-Spelling Word Sort

Name 

Read each word. Then write it under the correct spelling pattern.

Word List

air dare wear square hair

chair bear rare swear share

care pear stairs pair scare

__are
air

ear
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r-Controlled 

Vowels 
are, air, ear

Interactive Story

Name 

Read the story. Then answer the questions.

1. Circle all the words with ear.

2. Draw a box around the word that means “afraid.”

3. What was inside the home of the three bears? Write about it.

The Three Bears

The three bears lived in a small, square 

house in the forest. Each bear had a 

chair. A little chair for the little bear. A 

middle-sized chair for the middle-sized 

bear. And, a big chair for the big bear.

Each bear had a bed. A little bed for 

the little bear. A middle-sized bed for the middle-sized 

bear. And, a big bed for the big bear.

But, the three bears had only one large pot of porridge.  

So, the bears had to share.

“What is that?” asked the little bear. A little girl stared in 

the window. She was wearing a little, red dress and a 

pair of new, black shoes.

“Come in for some porridge,” said the three bears. “Do 

not be scared. We like to share.” 

And that’s what really happened. I swear!
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s-Blends
r-Controlled 

Vowels
are, air, ear

Spell Words

Name 

Say each picture name. Listen for all of the sounds in the word.  Write 

the spelling for each sound in a separate box. 

(Are, air, and ear are each one sound. Write each spelling in one box.)

1.

2.

3. 

4.

5.
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Sound Boxes and 

Counters

Letter-Sounds Flash 

Card /âr/

WORDS FOR INSTRUCTION AND PRACTICE

For lists of r-controlled /âr/ words, see Phonics From A to Z (4th edition), pages 138 and 249.

DIFFERENTIATION 

Front-Load Content: For children who 

are below grade-level expectations, 

have them listen to an audio reading 

of the story before the whole-group 

lesson and/or guide them through an 

echo-read. Discuss the key ideas and 

vocabulary. 

DIFFERENTIATION 

Support for Dyslexia: Children who are 

designated as dyslexic or who have 

an IEP will struggle with automaticity. 

Focus instead on accurate reading of 

the words.

CONNECTED TEXT 

Extend the Reading: To build fluency, 

have children read additional decodable 

text. 

DIFFERENTIATION 

Modify Expectations: To support 

children who are below grade-level 

expectations, modify the activity by 

having them sort only a subset of 

the words to minimize the workload. 

Choose high-utility words, such as hair, 

wear, care. Focus on having children 

succeed at reading and writing these 

high-impact words.

Articulation Cards
Alphabet Cards

Letter-Sounds Flash Cards

STEP 3

STEP 2

STEP 1

Teach High-Frequency Words

Introduce the following high-frequency words using the Read/Spell/Write/Extend routine: one, new, 

not, I.
1.   Read: Write the word in a context sentence, 

underline it, and read it aloud (e.g., I have one 

pet.). Have children repeat and then orally 

segment the word. Say: Tell me the sounds you 

hear in one. (/w/ /u/ /n/) Explain the irregular 

spellings that children need to remember. Say: 

The beginning sound in one is /w/. The second 

sound is /u/. In this word, the /w/ /u/ sounds 

are spelled with o. The word ends with a final e 

even though it has a short-vowel sound. These 

are the parts of the word we need to remember. 

Underline, highlight, or draw a heart above the 

parts of the word that have to be remembered 

“by heart.”2.  Spell: Have children chorally spell the word. If 

needed, do an echo-spell for children who are 

still learning their letter names.

3.  Write: Have children write the word as they say 

each letter name aloud.

4.  Extend: Have children write and complete this 

sentence: I have one ______ . 

Build WordsHave children use letter tiles and trays to build 

the following words in sequence: care, dare, rare, 

scare, share, bear (the animal), pear (the fruit), 

wear, swear, air, fair, hair, chair, pair, stair (as in 

stairway). Then have them work on the digital or 

print "Build Words: r-Controlled Vowels are, air, 

ear" activity.

Model Blending
Write the words share, chair, and wear on the board. Model blending the words sound by sound. 

Run your finger under each letter or spelling as you say the sound. Have children repeat.

 Cumulative Review: Add are, air, and ear to your 

spelling card set to review previously taught 

sound-spellings. This will aid in proficiency. Have 

children chorally say the sound for each letter or 

spelling as you display each card. Note sound-

spellings that children struggle with and provide 

additional small-group instruction and practice.

Blend WordsUse the digital or print “Blend Words: r-Controlled Vowels are, air, ear” activity to have children 

chorally blend the words on each line. Model the first two words: air and hair. Then point to each 

word, say “whisper-read” as children quietly blend the sounds, then say “all together” as children 

chorally read the word.
 Corrective Feedback: Provide corrective 

feedback as needed. Point to the missed sound-

spelling and state the spelling and sound, 

blending the word again. Then have children 

blend the word. Cumulative Review: Add words with previously 

taught skills to the Blend Words activity to extend 

the learning, practice, and application. Use words 

with skills that children have not fully developed 

from the previous four to six weeks. This extra 

repetition will help children gain proficiency and 

serve as a good check for fluency and transfer 

abilities.
 Build Word Fluency: Children can then use 

the lists for further independent practice. 

Assign partners to read the word lists during 

independent work time while you meet with small 

groups. Have children complete the Do More! 

activities, one per day. 

 Develop Phonemic Awareness

Have children say /âr/ every time they hear a word with the /âr/ sounds. (Note: The word list that 

follows includes distractors.) Say: pear, park, burn, chair, bare, storm, stairs. Then guide children to 

orally blend and segment words with /âr/. These two skills are directly related to early reading and 

spelling development.
Oral Blending: Say the following sounds: 

• /âr/  (air)• /k/ /âr/  (care)• /w/ /âr/  (wear)• /h/ /âr/ /z/  (hairs)
• /s/ /k/ /w/ /âr/  (square)

Guide children to orally blend the sounds to form 

each word. Oral Segmentation: Say the following words: air, 

fair, bear, pear, stare, chair. Guide children to orally 

segment the words by sound. For support, use 

sound boxes and counters. Have children stretch 

the sounds in the word, then move one counter 

into a box for each sound. Children can also tap 

the sounds as they say them.

Introduce the Sound-Spelling  

Tell children that the letter combinations are, air, and ear stand for the /âr/ sounds, as in care, fair, 

and bear. This is an r-controlled vowel sound. The sound of the vowel is affected by the letter r that 

follows it. Explain that the ear spelling can also stand for the long-e vowel phonogram, as in fear. 

Write the words care, fair, and bear on the board. Underline the target spellings, say the sounds, and 

then model blending the words. Show the Letter-Sounds Flash Card /âr/. Point out the letter-sound 

at different positions in the words and the different spellings for the sound.

 Write to Transfer Sound to Spelling: The most 

common spellings of /âr/ include are (care), air 

(hair), and ear (bear). Have children write are, air, 

and ear several times as they say /âr/.
 Articulation Support: Show the Articulation Card 

/âr/ and watch the video. Model making the /âr/ 

sounds in care. Show that your lips are open and 

relaxed as you begin the sound and then round 

slightly as you complete the sound. Help children 

hear the difference between pairs of words, such 

as car/care and bar/bear. Have children practise 

using hand-held mirrors or by working with a 

partner. Provide corrective feedback. 

Phonics | Complex Vowels | r-Controlled Vowels are, air, ear
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DIFFERENTIATION 

Extra Support: For children who need 

more support, have them write the word 

on one side of an index card. On the 

other side, co-construct a simple 

sentence or phrase. Children will use 

these flash cards to practise reading 

the words both in isolation and in 

context.

DIFFERENTIATION 

Extra Support: Repeat the Build Words 

activity during small-group time for 

children who need more support. Fold 

in words with previously taught skills 

to extend the learning. Allow children 

to use their letter cards or letter tiles 

during independent work time to build 

and record on paper as many words as 

they can form.

MULTILINGUAL LEARNERS 

Vocabulary Support: During small-

group time, introduce and/or reinforce 

the meanings of a few words from 

the Blend Words activity, such as 

rare, swear, pair, bear, square, fair. Use 

actions, pantomime, drawings, pictures, 

and simple definitions in both English 

and the child’s home language (using a 

translation app, if needed). 

MULTILINGUAL LEARNERS 

Language Transfer: For children whose 

home language lacks the /ār/ sounds 

and spellings (see Language Chart,  

pp. 343–346 of Phonics From A to Z,  

4th ed.), provide extra articulation 

practice and some words and phrases 

to copy.

STEP 3STEP 2STEP 1
Teach High-Frequency Words
Introduce the following high-frequency words using the Read/Spell/Write/Extend routine: one, new, 
not, I.

1.   Read: Write the word in a context sentence, 
underline it, and read it aloud (e.g., I have one 
pet.). Have children repeat and then orally 
segment the word. Say: Tell me the sounds you 
hear in one. (/w/ /u/ /n/) Explain the irregular 
spellings that children need to remember. Say: 
The beginning sound in one is /w/. The second 
sound is /u/. In this word, the /w/ /u/ sounds 
are spelled with o. The word ends with a final e 
even though it has a short-vowel sound. These 
are the parts of the word we need to remember. 
Underline, highlight, or draw a heart above the 
parts of the word that have to be remembered 
“by heart.”

2.  Spell: Have children chorally spell the word. If 
needed, do an echo-spell for children who are 
still learning their letter names.

3.  Write: Have children write the word as they say 
each letter name aloud.

4.  Extend: Have children write and complete this 
sentence: I have one ______ . 

Build Words
Have children use letter tiles and trays to build 
the following words in sequence: care, dare, rare, 
scare, share, bear (the animal), pear (the fruit), 
wear, swear, air, fair, hair, chair, pair, stair (as in 
stairway). Then have them work on the digital or 
print "Build Words: r-Controlled Vowels are, air, 
ear" activity.

Model Blending
Write the words share, chair, and wear on the board. Model blending the words sound by sound. 
Run your finger under each letter or spelling as you say the sound. Have children repeat.

 Cumulative Review: Add are, air, and ear to your 
spelling card set to review previously taught 
sound-spellings. This will aid in proficiency. Have 
children chorally say the sound for each letter or 
spelling as you display each card. Note sound-

spellings that children struggle with and provide 
additional small-group instruction and practice.

Blend Words
Use the digital or print “Blend Words: r-Controlled Vowels are, air, ear” activity to have children 
chorally blend the words on each line. Model the first two words: air and hair. Then point to each 
word, say “whisper-read” as children quietly blend the sounds, then say “all together” as children 
chorally read the word.

 Corrective Feedback: Provide corrective 
feedback as needed. Point to the missed sound-
spelling and state the spelling and sound, 
blending the word again. Then have children 
blend the word.

 Cumulative Review: Add words with previously 
taught skills to the Blend Words activity to extend 
the learning, practice, and application. Use words 
with skills that children have not fully developed 
from the previous four to six weeks. This extra 

repetition will help children gain proficiency and 
serve as a good check for fluency and transfer 
abilities.

 Build Word Fluency: Children can then use 
the lists for further independent practice. 
Assign partners to read the word lists during 
independent work time while you meet with small 
groups. Have children complete the Do More! 
activities, one per day. 

 Develop Phonemic Awareness
Have children say /âr/ every time they hear a word with the /âr/ sounds. (Note: The word list that 
follows includes distractors.) Say: pear, park, burn, chair, bare, storm, stairs. Then guide children to 
orally blend and segment words with /âr/. These two skills are directly related to early reading and 
spelling development.

Oral Blending: Say the following sounds: 

• /âr/  (air)

• /k/ /âr/  (care)

• /w/ /âr/  (wear)

• /h/ /âr/ /z/  (hairs)

• /s/ /k/ /w/ /âr/  (square)

Guide children to orally blend the sounds to form 
each word.

 Oral Segmentation: Say the following words: air, 
fair, bear, pear, stare, chair. Guide children to orally 
segment the words by sound. For support, use 
sound boxes and counters. Have children stretch 
the sounds in the word, then move one counter 
into a box for each sound. Children can also tap 
the sounds as they say them.

Introduce the Sound-Spelling  
Tell children that the letter combinations are, air, and ear stand for the /âr/ sounds, as in care, fair, 
and bear. This is an r-controlled vowel sound. The sound of the vowel is affected by the letter r that 
follows it. Explain that the ear spelling can also stand for the long-e vowel phonogram, as in fear. 
Write the words care, fair, and bear on the board. Underline the target spellings, say the sounds, and 
then model blending the words. Show the Letter-Sounds Flash Card /âr/. Point out the letter-sound 
at different positions in the words and the different spellings for the sound.

 Write to Transfer Sound to Spelling: The most 
common spellings of /âr/ include are (care), air 
(hair), and ear (bear). Have children write are, air, 
and ear several times as they say /âr/.

 Articulation Support: Show the Articulation Card 
/âr/ and watch the video. Model making the /âr/ 
sounds in care. Show that your lips are open and 
relaxed as you begin the sound and then round 
slightly as you complete the sound. Help children 
hear the difference between pairs of words, such 
as car/care and bar/bear. Have children practise 
using hand-held mirrors or by working with a 
partner. Provide corrective feedback. 
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DIFFERENTIATION 
Extra Support: For children who need 
more support, have them write the word 
on one side of an index card. On the 
other side, co-construct a simple 
sentence or phrase. Children will use 
these flash cards to practise reading 
the words both in isolation and in 
context.

DIFFERENTIATION 
Extra Support: Repeat the Build Words 
activity during small-group time for 
children who need more support. Fold 
in words with previously taught skills 
to extend the learning. Allow children 
to use their letter cards or letter tiles 
during independent work time to build 
and record on paper as many words as 
they can form.

MULTILINGUAL LEARNERS 
Vocabulary Support: During small-
group time, introduce and/or reinforce 
the meanings of a few words from 
the Blend Words activity, such as 
rare, swear, pair, bear, square, fair. Use 
actions, pantomime, drawings, pictures, 
and simple definitions in both English 
and the child’s home language (using a 
translation app, if needed). 

MULTILINGUAL LEARNERS 
Language Transfer: For children whose 
home language lacks the /ār/ sounds 
and spellings (see Language Chart,  
pp. 343–346 of Phonics From A to Z,  
4th ed.), provide extra articulation 
practice and some words and phrases 
to copy.

STEP 3

STEP 2

STEP 1

Teach High-Frequency Words

Introduce the following high-frequency words using the Read/Spell/Write/Extend routine: one, new, 

not, I.

1.   Read: Write the word in a context sentence, 

underline it, and read it aloud (e.g., I have one 

pet.). Have children repeat and then orally 

segment the word. Say: Tell me the sounds you 

hear in one. (/w/ /u/ /n/) Explain the irregular 

spellings that children need to remember. Say: 

The beginning sound in one is /w/. The second 

sound is /u/. In this word, the /w/ /u/ sounds 

are spelled with o. The word ends with a final e 

even though it has a short-vowel sound. These 

are the parts of the word we need to remember. 

Underline, highlight, or draw a heart above the 

parts of the word that have to be remembered 

“by heart.”

2.  Spell: Have children chorally spell the word. If 

needed, do an echo-spell for children who are 

still learning their letter names.

3.  Write: Have children write the word as they say 

each letter name aloud.

4.  Extend: Have children write and complete this 

sentence: I have one ______ . 

Build Words

Have children use letter tiles and trays to build 

the following words in sequence: care, dare, rare, 

scare, share, bear (the animal), pear (the fruit), 

wear, swear, air, fair, hair, chair, pair, stair (as in 

stairway). Then have them work on the digital or 

print "Build Words: r-Controlled Vowels are, air, 

ear" activity.

Model Blending

Write the words share, chair, and wear on the board. Model blending the words sound by sound. 

Run your finger under each letter or spelling as you say the sound. Have children repeat.

 Cumulative Review: Add are, air, and ear to your 

spelling card set to review previously taught 

sound-spellings. This will aid in proficiency. Have 

children chorally say the sound for each letter or 

spelling as you display each card. Note sound-

spellings that children struggle with and provide 

additional small-group instruction and practice.

Blend Words

Use the digital or print “Blend Words: r-Controlled Vowels are, air, ear” activity to have children 

chorally blend the words on each line. Model the first two words: air and hair. Then point to each 

word, say “whisper-read” as children quietly blend the sounds, then say “all together” as children 

chorally read the word.

 Corrective Feedback: Provide corrective 

feedback as needed. Point to the missed sound-

spelling and state the spelling and sound, 

blending the word again. Then have children 

blend the word.

 Cumulative Review: Add words with previously 

taught skills to the Blend Words activity to extend 

the learning, practice, and application. Use words 

with skills that children have not fully developed 

from the previous four to six weeks. This extra 

repetition will help children gain proficiency and 

serve as a good check for fluency and transfer 

abilities.

 Build Word Fluency: Children can then use 

the lists for further independent practice. 

Assign partners to read the word lists during 

independent work time while you meet with small 

groups. Have children complete the Do More! 

activities, one per day. 

 Develop Phonemic Awareness

Have children say /âr/ every time they hear a word with the /âr/ sounds. (Note: The word list that 

follows includes distractors.) Say: pear, park, burn, chair, bare, storm, stairs. Then guide children to 

orally blend and segment words with /âr/. These two skills are directly related to early reading and 

spelling development.

Oral Blending: Say the following sounds: 

• /âr/  (air)

• /k/ /âr/  (care)

• /w/ /âr/  (wear)

• /h/ /âr/ /z/  (hairs)

• /s/ /k/ /w/ /âr/  (square)

Guide children to orally blend the sounds to form 

each word.

 Oral Segmentation: Say the following words: air, 

fair, bear, pear, stare, chair. Guide children to orally 

segment the words by sound. For support, use 

sound boxes and counters. Have children stretch 

the sounds in the word, then move one counter 

into a box for each sound. Children can also tap 

the sounds as they say them.

Introduce the Sound-Spelling  

Tell children that the letter combinations are, air, and ear stand for the /âr/ sounds, as in care, fair, 

and bear. This is an r-controlled vowel sound. The sound of the vowel is affected by the letter r that 

follows it. Explain that the ear spelling can also stand for the long-e vowel phonogram, as in fear. 

Write the words care, fair, and bear on the board. Underline the target spellings, say the sounds, and 

then model blending the words. Show the Letter-Sounds Flash Card /âr/. Point out the letter-sound 

at different positions in the words and the different spellings for the sound.

 Write to Transfer Sound to Spelling: The most 

common spellings of /âr/ include are (care), air 

(hair), and ear (bear). Have children write are, air, 

and ear several times as they say /âr/.

 Articulation Support: Show the Articulation Card 

/âr/ and watch the video. Model making the /âr/ 

sounds in care. Show that your lips are open and 

relaxed as you begin the sound and then round 

slightly as you complete the sound. Help children 

hear the difference between pairs of words, such 

as car/care and bar/bear. Have children practise 

using hand-held mirrors or by working with a 

partner. Provide corrective feedback. 

Phonics | Complex Vowels | r-Controlled Vowels are, air, ear
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DIFFERENTIATION 

Extra Support: For children who need 

more support, have them write the word 

on one side of an index card. On the 

other side, co-construct a simple 

sentence or phrase. Children will use 

these flash cards to practise reading 

the words both in isolation and in 

context.

DIFFERENTIATION 

Extra Support: Repeat the Build Words 

activity during small-group time for 

children who need more support. Fold 

in words with previously taught skills 

to extend the learning. Allow children 

to use their letter cards or letter tiles 

during independent work time to build 

and record on paper as many words as 

they can form.

MULTILINGUAL LEARNERS 

Vocabulary Support: During small-

group time, introduce and/or reinforce 

the meanings of a few words from 

the Blend Words activity, such as 

rare, swear, pair, bear, square, fair. Use 

actions, pantomime, drawings, pictures, 

and simple definitions in both English 

and the child’s home language (using a 

translation app, if needed). 

MULTILINGUAL LEARNERS 

Language Transfer: For children whose 

home language lacks the /ār/ sounds 

and spellings (see Language Chart,  

pp. 343–346 of Phonics From A to Z,  

4th ed.), provide extra articulation 

practice and some words and phrases 

to copy.
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Students PRACTISE the discrete phonics skills they are learning with 
90 two-sided decodable text cards that incrementally target individual 
sound-spellings, and provide an accessible and manageable format to 
confidently practise newly taught phonics skills. 

Teacher’s Guide Student Cards

The Teacher’s Guide includes lessons plans 

for each Short Reads Decodable text card that 

targets foundational skills.

Students read in small groups and  

receive targeted practise in a particular 

phonics skill.

View

PRACTISE

A Huge Pet

View

TM

READ TO KNOW

T E X T S E T S

TEACHING PHONICSW I L E Y B L E V I N S

S H O R T  R E A D S

DECODABLES
TM

TM

TMTeacher’s
Guide

STUDENT CARDS

31-40
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https://www.scholastic.ca/education/pdfs/Short%20Reads%20Decodables-A-Huge-Pet-Lesson-Plan/
https://www.scholastic.ca/education/pdfs/Short-Reads-Decodables-A-Huge-Pet-Student-Card/
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Students APPLY phonics skills to more complex texts by continually  
and cumulatively spiraling prior phonics skills with topic-based text sets, 
providing a bridge from decodable to authentic texts. APPLY

Teacher’s Guide Decodable Readers

Bones! Bones! 
Bones!

Bone! Bones! Bones! 
Video

Students engage with thematically connected 

texts, videos, and writing prompts in small 

groups, independently, or in pairs.

Online Resources

A robust Teacher’s Guide provides educators 

with lesson plans, activities, and discussion 

prompts to build foundational vocabulary, 

comprehension, and writing skills.

Watch & Learn videos connected to each text 

set provide pre-reading context, background 

knowledge, and vocabulary building.

View View ViewView View
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Trash Sun

Teacher’s 
Guide

™

64      Read to Know Text Sets Teaching Guide

Text Set 7: Bones, Bones, Bones!

Review the Video
Have children view (or review) the video to build background knowledge 
and vocabulary before reading. You may wish to guide viewing using the 
following steps.      Available in English and Spanish   • Set Purpose: Let’s watch and pay close attention to how our bones help us. 
• View: Pause from time to time to guide thinking and discussion. • After Viewing: Restate the Set Purpose task and invite responses.
• Review Content-Area Vocabulary: Review the content words from the video 

listed at left. Let children know they will find these three words in the book 
Bones! Bones! Bones!. 

First Reading
• Read aloud the title and have children repeat it.• Read aloud the text; have children echo-read it or whisper-read on their own.
• Invite children to take turns reading to a partner. Listen to children read and give 

help as needed. 
• Have children share their reactions to the text.

Second Reading
• Ask a volunteer to read the title. • Have children whisper-read on their own.• Invite children to take turns reading to a partner. Listen to children read and give 

help as needed.

After Reading
Build Comprehension Use the following questions to monitor comprehension and 
reinforce knowledge and vocabulary. • What is a skeleton? Why is it important? Key Ideas and Details• Where is your spine? Why is it important? Key Ideas and Details • What is one fact from this book you might like to share with a friend or 

family member? Why? Connect Ideas
 Respond and Write Invite children to write and draw about facts they have 

learned. Informative/Explanatory Then ask them to complete the additional activity.

Read Book 1

Phonics Focus and 
Other Targets
• Long Vowels: Final e: Blake, bones, Dave, Kate, makes, race, shape, spine, take, these 
• Soft c and g: Dodge, race

Content-Area Vocabularybones, skeleton, spine

New High-Frequency Wordsdown, have, now, of, what

Challenge Words
body, whose 

 Language Support
Read aloud the text on page 3: “A skeleton makes up the bones in a body.” Explain that “makes up” is a way of saying that the pieces of something combine together to form one thing. Give other examples, such as: Our class is made up of all the children in this room.
Point out that the sentence “The spine runs down the back of the body” (page 9) does not mean exactly what it says. Explain that this is a way of saying that the spine stretches or goes from the top to the bottom of the back.

by Jane Craft

Watch & Learn Video  “Bones, Bones, Bones!”

Shared Content-Area Vocabularybones  skeleton  spine
Shared High-Frequency Words down  have  now  of  what

TEXT SET 7

BONES! BONES! BONES!
BONES! BONES! BONES! 

Blake
bones
Dave
Kate
makes
race
shape
spine
take 
these

Vowel-Consonant-e

Dodge
race

Soft c and g body
whose
 

Bones! Bones! 
Bones!

Informational: Retelling 

Bones? No Bones? Informational:  Expand Knowledge
Yikes! Realistic Fiction

Phonics Focus and Other Targets Challenge Words

Decodables

SCHOLASTIC

&FPO

Bones! Bones! Bones!Your skeleton is made up of all the bones in your body. How many bones do 
you have? How do your bones help you? You won’t believe all there is to learn 
about bones!
Genre: Informational: Retelling—This text retells key ideas from the video “Bones, Bones, Bones!”

R2K_TG_TextSet07_Bones_061-066.indd   64
R2K_TG_TextSet07_Bones_061-066.indd   64
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Watch & Learn Video  

“Bones, Bones, Bones!”

Shared Content-Area Vocabulary

bones  skeleton  spine

Shared High-Frequency Words 

down  have  of  now  what

TEXT SET 7

BONES? NO BONES?
BONES? NO BONES? 

Ace
bones
game
glide
grace
huge
like
made
make
name

Vowel-Consonant-e
grace
huge
Midge
Midge’s

Soft c and g
most
or
rules
says
 

Page
place
quite
race
shapes
slide
snake
snakes
takes
use

Bones! Bones! Bones! Informational: Retelling 

Bones? No Bones? Informational:  

Expand Knowledge

Yikes! Realistic Fiction

Phonics Focus and Other Targets
Challenge Words

Decodables

SCHOLASTIC

&FPO

 
Text Set 7      65

Bones? No Bones? 

Join Miss Page’s class as they try to figure out which animals have bones and 

which animals do not. Will you be able to tell?

Genre: Informational: Expand Knowledge—This text reviews information from the video and 

playfully expands on ideas about animals that do and do not have bones and spines.

Review the Video

Have children view (or review) the video to build background knowledge 

and vocabulary before reading. You may wish to guide viewing using the 

following steps.       Available in English and Spanish   

• Set Purpose: Let’s watch and pay close attention to which animals are vertebrates—

that is, which ones have or don’t have bones and spines.

• View: Pause from time to time to guide thinking and discussion. 

• After Viewing: Restate the Set Purpose task and invite children to report 

on what they heard and saw. (Humans, fish, and snakes are vertebrates. 

Worms, octopuses, and crabs are invertebrates.)

• Review Content-Area Vocabulary: Review the content words from the video 

listed at left. Let children know they will find these three words in the book Bones? 

No Bones?

First Reading

• Read aloud the title and have children repeat it.

• Read aloud the text; have children echo-read it or whisper-read on their own.

• Invite children to take turns reading to a partner. Listen to children read and give 

help as needed. 

• Have children share their reactions to the text.

Second Reading

• Ask a volunteer to read the title. 

• Have children whisper-read on their own.

• Invite children to take turns reading to a partner. Listen to children read and give 

help as needed.

After Reading

Build Comprehension Use the following questions to monitor comprehension and 

reinforce knowledge and vocabulary. 

• The children in the book play a game called “Bones? No Bones?” 

How would you explain the directions for playing this game? Key Details/Retell 

• Why might a “Bones? No Bones?” player answer that a snake has bones? 

Key Ideas and Details 

• Which animals would you want to act out in this game? Make Connections

 Respond and Write  Invite children to write and draw about an animal that has 

bones. Informative/Explanatory 

Then ask them to complete the additional activity.

Phonics Focus and 

Other Targets

• Long Vowels: Final e: Ace, bones, 

game, glide, Grace, huge, like, made, 

make, name, Page, place, quite, 

race, shapes, slide, snake, snakes, 

spine, takes, use

• Soft c and g: Grace, huge, Midge, 

Midge’s, Page

Content-Area Vocabulary

bones, skeleton, spine

New High-Frequency Words

down, have, now, of, what

Challenge Words

most, or, says

 Language Support

As children learn about parts of 

human and animal bodies, point out 

the word fins on page 10. Explain 

that fish use their gills to breathe 

underwater. They use their fins to 

help them move through water. 

Show images or a video if possible.

Read Book 2
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™ Watch & Learn Video  

“Bones, Bones, Bones!”

Shared Content-Area Vocabulary

bones  skeleton  spine

Shared High-Frequency Words 

down  have  now  of  what
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BONES! BONES! BONES!

BONES! BONES! BONES! 
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Vowel-Consonant-e Dodge
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Bones! Bones! Bones! Informational: Retelling 

Bones? No Bones?
Informational:  

Expand Knowledge

Yikes! Realistic Fiction

Phonics Focus and Other Targets 
Challenge Words
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Shared Content-Area Vocabularybones  skeleton  spine
Shared High-Frequency Words down  have  now  of  what

TEXT SET 7
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cute
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home
huge
made
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place
race
ride 
rode

Vowel-Consonant-e
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Gem
huge
place
race
Ridge

Soft c and g break 
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or  
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smile
time
used
wide
wrote
yikes

Bones! Bones! Bones! Informational: Retelling 
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Expand Knowledge
Yikes! Realistic Fiction

Decodable Words With the Targeted Elements Challenge Words
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Challenge Words
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Practical assessment opportunities are incorporated across all three 
resources with check-ins, information gathering, built-in reviews, and 
formative assessments. ASSESS

Assessment
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Assessments

Preparation 
1.  Make a class supply of the Comprehensive Spelling Survey: Individual Scoring Sheet. 

2.  Administer the assessment to each child in the class three times a year—at the beginning, 
middle, and end. This assessment can be administered individually, in small groups, or with 
the whole class.

3.  Gather and record all children’s scores for each testing period to determine small-group 
differentiated instructional needs. 

Comprehensive Spelling Survey 
This assessment consists of 40 words to confirm children’s spelling skills. Some children do 
well reading words with taught phonics skills, yet struggle spelling words with those same 
skills. Spelling generally lags behind reading development and requires more time and intensity 
in terms of instruction and practice. In addition, children might be at different places in their 
development and mastery of phonics skills in decoding versus encoding. 

1.  Read each word aloud. Ask children to write the word on the Comprehensive Spelling Survey: 
Individual Scoring Sheet. Record the child’s errors to use for error analysis. The specific errors 
in each category are more important than the overall score. 

2.  You might want to administer only a few sections each day due to time constraints. 

Next Steps: If children misspell two or more of the target spellings in each section of the 
assessment, then instruction should begin in that skill set (e.g., short vowels).

Comprehensive Spelling Survey: Directions Assessments
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Complex-Vowel Assessment

Name 

Word Reading

 1. stir  11. spark

 2. mood  12. stalk

 3. frown  13. flaw

 4. broil  14. wear

 5. vault  15. should

 6. glare  16. clerk

 7. clue  17. hood

 8. thorn  18. burn

 9. knew  19. ground

 10. stairs  20. joy

View View View

Phonemic Awareness Comprehensive Spelling Survey Complex-Vowel 

Rhyme, syllables, initial sounds, final sounds, 

medial sounds segmentation, blending, and 

manipulation.

Short vowels, consonant blends and digraphs, 

final/silent e, long vowels, complex vowels, 

word study (prefixes and suffixes), and 

multisyllabic words.

Short Vowels, Consonant Blends and Digraphs, 

Long Vowels, and Complex Vowels.

Assessments

Name 
Rhyme

1.

2.

3.

4.

5.

6.

7.

8.

 9. 

10.
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For each numbered item, 
have the child say the first 
picture name, then circle 
the picture in the row whose 
name rhymes with it.

Phonemic-Awareness Assessment: Part 1
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Click Here to Contact Your Local Education Consultant for more information!

https://www.scholastic.ca/education/consultants/

