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Supports Foundational Language Curriculum 

K–2 Foundational Language Resources 
Grounded in Science—Guided by Experts

Getting Started

Language Foundations, Short Reads Decodables, and  

Read to Know Text Sets are essential language resources that 

combine print and digital learning components with practical 

assessment tools, aligned to foundation language 

curriculum, supporting phonics proficiency.

Instruction is designed to ensure students receive explicit, 

systematic instruction in phonemic and phonological 

awareness, phonics and word study, and high-frequency 

words as well as reading fluency, writing, and spelling. 

Language Foundations, Short Reads Decodables, and Read 

to Know Text Sets also incorporates other critical literacy 

skills including knowledge-building, vocabulary, and reading 

comprehension.

Click on the VIEW buttons throughout to 

preview samples of these interconnected  

print and online resources.

Overview Brochure

A Structure You  
Can Count On

View

https://www.scholastic.ca/education/pdfs/Foundational%20Language%20Resources%20brochure%202022-2023%20-Ontario/


2SCHOLASTIC  DIGITAL SAMPLER

ViewView

Students apply phonics skills with connected 

activity pages. 

Student Activity Pages 

This Alphabet Cc Lesson Card provides step-by-step code-

focused instruction for whole-group or small-group learning.

Lesson Cards

Wiley Blevins brings his engaging and easy-to-follow systematic, 
explicit approach to phonics instruction. Educators can 
systematically and sequentially teach foundational skills across 
dozens of flexible lessons.

Cc Independent Activity 1

Name: I Can!

Colour each picture whose name begins with Cc.

Print c under each picture whose name begins with Cc.

What can you do?

Trace the word can.

Then finish the sentence.

I can
.
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Independent Activity 2Cc
Name: 

Soft C
Make words using each word family.

Read the words in the box.
Use the word list to fill in the missing words in the sentences.

circle     rice     nice     space
city     circus     place     cents

1.  I need 25  more to buy the card.

2. We ate  and beans for lunch.

3. A  is round, not square.

4. I loved the clowns at the .

5. The beach is a great  to visit.

6. We moved from the country to the .

7.  Would it be fun to travel into  on a rocket ship?
8. It is  to help a friend.

-ace

1.  

2.  

3.  

-ice

1.  

2.  

3.  

-ance, -ince

1.  

2.  

3.  
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s-BlendsCc Picture-Sound Sort

Name the picture. Do you hear the /k/ sound? If you hear it at 
the beginning, colour the picture blue. If you hear it in the middle 
or at the end, colour the picture red. 

Name: 
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STEP 3
Connect to Reading
 Share “Storybook: That Cat Can.” Help children read the book. Reinforce the letter name and sound 
for Cc when reading. Use the lesson planner in the Program Guide to guide children through a 
second reading of the book. Then invite them to re-read the book during free time and at home. 

Alphabet | Cc

Cc

Write the Letters and the Spell 
Word
Dictate the following sounds. Have children 
write the letters for the sounds: /k/ (c), 
/a/ (a), and another letter-sound you have 
taught. Continue by dictating this word: 
cat. Display the letters and word, and have 
children self-correct their answers. 

DIFFERENTIATION 
Build in Review: It is important 
that these activities be cumulative 
to monitor children’s growth in 
recognizing letter-sounds and writing 
letters and simple words. Adjust the 
letters, sounds, and words used in the 
activity based on your phonics scope 
and sequence.

WORDS FOR INSTRUCTION AND PRACTICE 
For a list of /k/ words, see Phonics From A to Z (4th ed.), page 111.

Phonics by Wiley Blevins

A
lphabet | C

c

Alphabet

MULTILINGUAL LEARNERS 
Vocabulary Support: During small-
group time, introduce and/or reinforce 
the meanings of a few words from the 
book, such as: cat, run, hide, play, sleep. 
Use actions, pantomime, drawings, 
pictures, and simple defi nitions in both 
English and the child’s home language 
(using a translation app, if needed).

DIFFERENTIATION 
Front-Load Content: For children who 
need support, guide them through an 
echo-read. Discuss the key ideas and 
vocabulary. 

Build Fluency  
Have children re-read “That Cat Can” to partners in school and to family members at home. In 
addition, cycle in previously read letter storybooks to build fl uency with the skills taught in those 
books.

/k/ as in camel

 EXTEND LETTER KNOWLEDGE  

Choose from the following activities to extend learning: 

Printable Learning Centre Activity—Spell It Camp

Printable Independent Activity 1—I Can! 

Printable Independent Activity 2 (For advanced learners)—Soft C (Answers in order: 
cents, rice, circle, circus, place, city, space, nice)

STEP 1
•   Develop Phonemic 

Awareness

•  Explicitly Teach the 
Letter Name and 
Sound

•  Write the Letter to 
Transfer Sound to 
Spelling

STEP 2
•  Sort by Letter-Sound

•  Introduce 
High-Frequency 
Words

STEP 3
•  Connect to Reading

•  Write the Letters 
and Spell the Word

• Build Fluency

•  Extend Letter 
Knowledge

 Articulation Card 
/k/

Sound Boxes 
and Counters

Letter Tiles 
and Trays

Picture-Sound 
Sort: Cc

Mirrors

Handwriting 
Practice: Cc

Kit Resources Classroom 
Resources

Classroom 
Resources

Kit Resources

Kit Resources
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Alphabet Cards 
Cc 

Storybook: 
That Cat Can

Storybook: 
That Cat Can

Letter-Sounds 
Flash Card /k/
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STEP 2STEP 1

Introduce High-Frequency Words
Use the Read/Spell/Write/Extend routine (below) to introduce the following high-frequency words: 
that, can.

1.    Read: Write the word in a context sentence, 
underline it, and read it aloud (e.g., I can run.). 
Have children repeat. Then ask children to 
orally segment the word. Say: Tell me the 
sounds you hear in can. (/k/ /a/ /n/) Model 
as needed, and then guide children to repeat. 
Have them hold up one fi nger for each sound 
or tap the sounds. Then highlight the spelling. 
Say: The fi rst sound in can is /k/. In this word, 
we spell the /k/ sound with c. The middle 
sound is /a/. We spell the /a/ sound with a. 
The last sound is /n/. We spell the/n/ sound
with n. Write, underline, or highlight the 
letters.

2. Spell: Do an echo-spell of the word for 
children who are still learning their letter 
names. Then chorally spell the word together.

3. Write: Have children write the word as they 
say each letter name aloud.

4. Extend: Have children copy and complete this 
sentence: I can ______.

 Develop Phonemic Awareness
Have children say /k/ every time they hear a word that begins with the /k/ sound. (Note: The word 
list that follows includes distractors.) Say: cat, ball, car, candle, fi sh, gate, cow, comb. 

 Articulation: Point out how the /k/ sound is 
made (lips open, puff of air from back of throat). 
Have children put their hands in front of their 
mouths when making the /k/ sound. Ask: What 
do you feel? Show children the Articulation Card 
/k/ and have them watch the video. You may 
also want to hand out mirrors so children can 
watch their mouths as they form the /k/ sound.

Oral Blending: Say the following sounds: 

/k/ /an/  (can)  /k/ /a/ /t/  (cat)
/k/ /ap/  (cap)   /k/ /a/ /ch/ (catch)
/k/ /amp/  (camp) /k/ /ā/ /p/  (cape)

Guide children to orally blend the sounds to 
form each word. The words get progressively 
more complex to help you determine children’s 
abilities and needs.

 Oral Segmentation: Say the words can, cane, 
cone, coat, cut, cub. Guide children to orally 
segment the words by sound. For support, use 
sound boxes and counters. Have children stretch 
the sounds in the words and then move one 
counter into a box for each sound. Children can 
also tap the sounds as they say them.

Sort by Letter-Sound
Use the “Picture-Sound Sort: Cc” activity to have 
children sort pictures with names that begin with 
or do not begin with the /k/ sound. (Answers:
Beginning—cake, camel, candle, car, carrots, cat, 
corn, cow, cup; Other—duck, girl, monkey)  

 Explicitly Teach the Letter 
Name and Sound
Tell children that the letter Cc can stand 
for the /k/ sound, as in camel. Show them 
the Alphabet Cards for the upper- and 
lower-case letter Cc. Then show the  
Letter-Sounds Flash Card /k/. Point out  
the letter-sound at different positions in  
the words. Teach children the following 
letter chant: 

/k/ /k/ /k/. 

Catch that camel!

/k/ /k/ /k/ is spelled Cc.  

An audio of the chant is available online.

Write the Letter to Transfer 
Sound to Spelling
Use the “Handwriting Practice: Cc” activity to teach 
children how to write the upper- and lower-case 
forms of the letter Cc using the directionality lines. 
Then have children say the /k/ sound each time 
they write the letter. Also, contrast Cc with similar 
letters (c-e, c-o, C-G, C-O). Point out the stroke 
differences in each letter pair.  

 MULTILINGUAL LEARNERS
Language Transfer: The letter Cc may 
not exist in other languages, or it may 
represent a different sound (see Language 
Charts on pp. 343—346 of Phonics From 
A to Z, 4th ed.). For children whose home 
language lacks the sound or spells it 
differently, provide extra sound-spelling 
and letter-formation practice.

MULTILINGUAL LEARNERS 
Multilingual Support: Review the name 
of each image on the sorting cards 
prior to beginning the activity. Then 
reinforce the names through simple 
questions, such as: Point to the cup. 
What can you drink out of a cup? Look at 
the carrot. What colour is a carrot? Find 
the camel. How many humps does the 
camel have? 

DIFFERENTIATION  
Extra Support: Count the number of 
letters in each high-frequency word and 
have children compare. Ask questions, 
such as: How many words do you see? 
(2) How many letters does the word can
have? (3) Which word has more letters?
(that) For children who need more 
support, write the words. Have children 
read the words, build them on a tray with 
letter tiles, and then write the words.

 DIFFERENTIATION 
Advanced Learners: Introduce “soft c.” 
Tell children that when the letter c is 
followed by the letter e, i, or y, it usually 
has the /s/ sound, as in centre, city, and 
icy. This is called the “soft c” sound. 
When the letter c stands for the /k/ 
sound, it is called the “hard c” sound. 
Write the following words on the board: 
cent, centre, city, circle, face, mice, 
pencil, voice, lacy. Help children blend 
the words. Then teach children the 
following letter chant:
/s/ /s/ /s/
Let’s celebrate! 
The circus is coming to our city! 
/s/ /s/ /s/ can be spelled Cc.
An audio of the chant is available 
online. 
For advanced learners, use the “Word 
Sort: Hard and Soft C” activity. (Note: 
The words circle and circus can go in 
both columns.)
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Cc
To the Teacher: Print, cut out, and glue the instructions to the front of a zippered storage bag, 

folder, or large envelope. Also print and cut out the letter cards and Spell It Camp Board (enlarge, 

if desired), and place them inside. For younger learners, write the word under the picture to help 

children find the matching letters to build the word.

Spell It Camp

Instructions

Use the letter cards to spell each picture name.

Letter Cards

c a t

c a n

c u p

c a p

c u t

Learning Centre
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Word Sort: Hard and Soft CCc

       Hard C__        Soft C__

Read each word. 
Listen for the sound of Cc. 
Then sort the words.
Two words will fit in both columns.

Word List

cat city car circus space

face pencil circle cent cup

can mice coat cake ice

Name:                                                                      
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s-BlendsCcStorybook

1

N
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at
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an

4

Cut out and fold the book. Then colour it. Read the story with your 

teacher’s help. Notice the letter c and the /k/ sound.

TM ® & © Scholastic Inc. All rights reserved. Wiley Blevins Teaching Phonics by Wiley Blevins. Copyright © 2023 by Wiley Blevins. • Canadian Adaptation for Language Foundations Copyright  

© 2024 Scholastic Canada Ltd.

Alphabet Card

https://www.scholastic.ca/education/pdfs/Activity-Pages-Grade-1.pdf
https://www.scholastic.ca/education/pdfs/Alphabet-Cc-Cards.pdf
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View
View

Students apply phonics skills with connected 

activity pages. 

Student Activity Pages 

This Complex Vowels with r-Controlled Vowels are, air, ear 

Lesson Card provides step-by-step code-focused instruction 

for whole-group or small-group learning.

Lesson Cards

Wiley Blevins brings his engaging and easy-to-follow systematic, 
explicit approach to phonics instruction. Educators can 
systematically and sequentially teach foundational skills across 
dozens of flexible lessons.

 
Digraph ph Learning Centre

To the Teacher: Print, cut out, and glue the instructions to the front of a zippered storage bag. Make 

four copies of the gameboard and one copy of the answer key. (Laminate the gameboards so they 

can be reused.) Also print the three letter-cube patterns on card stock, cut them out, and assemble as 

shown. (Enlarge, if desired.) Place the game materials in the bag along with wipe-off markers.

Roll ’Em
(Players: 2–4)

Instructions

1.   Each player takes a gameboard. 

2.   The first player rolls all three letter cubes and reads the letters that land face up. 

The player then tries to form a word with any of the letters and one of the word 

parts on the gameboard. If the player forms a word, the player records the word 

in the correct column on their gameboard. 

3.    Take turns. The first player to fill their gameboard wins the game.

Gameboard

Game Rules

• Only one word may be written on each roll. 

• If a player rolls “Lose a turn,” the player must skip that turn. 

•  Words in the -ear column must have the same r-controlled sound as in bear  

or wear. 

•  Different players may form the same words.

-ear-ear
 1. 

 2. 

 3. 

-air-air
 1. 

 2. 

 3. 

-are-are
 1. 

 2. 

 3. TM
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Digraph ph

Teaching Phonics: K–3 © 2011 by Wiley Blevins, Scholastic Teaching Resources

ZzLearning Center

To the Teacher: Copy, cut out, and glue the directions to the front of a zipper storage bag, folder, or  large envelope. Also copy and cut out the game board and number cube. (Enlarge, if desired.) Tape the two sides of the game board together, and assemble the number cube as shown. Place the game materials inside the bag, folder, or envelope along with game markers, such as different-colored buttons or counters.

Go to School
Directions:
1. Each player chooses a game marker and places it on Start (the school bus).
2.  The first player rolls the number cube and moves the number of spaces indicated in

any direction along the path.
3.  The player says the name of the consonant on the space and then says a word that

begins with that consonant sound. If the player cannot do so, he or she skips a turn.
4.  Players keep taking turns. The first player to reach Finish (the school) wins the game.

(Players must roll the exact number of moves needed to reach Finish.)

(Players: 2–4)

Assemble the cube by folding as shown. Glue closed.

glue

glue

glue
glue

glue

gl
ue

gl
ue

Letter Cube

fl

sw

ch stsh Lose a 
turn.

Answer Key
-ear: bear, pear, swear, tear, wear
-air: chair, fair, flair, hair, pair, stair
-are: bare, care, dare, fare, flare, hare, mare, pare, rare, share, stare, tare, ware
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Learning Centre
r-Controlled 

Vowels
are, air, ear

r-Controlled Vowelsare, air, ear Sound-Spelling Word Sort
Name: 

Read each word.  Cut out the words.  Put each word in the right box.

Word List
air dare wear square hairchair bear rare swear sharecare pear stairs pair scare

are air ear
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STEP 4 STEP 5
Connect to Reading
Use “Interactive Story: The Three Bears.” Read 
the story with children several times. Model 
blending, as needed. Then have children 
independently complete the questions and 
prompts. Have children re-read the story multiple 
times for fluency. Use the enhanced Decodable 
Text Lesson Planner in the Program Guide to 
focus on vocabulary, comprehension, writing, 
and building early reading behaviours, in addition 
to the work with decoding and fluency.

Build Fluency  
Use the printable “Quick Check: r-Controlled Vowels are, air, ear” activity for additional fluency 
building and formative assessment. Begin by giving children two minutes to underline the 
r-controlled spelling in each word. Then have them practise reading the words independently to 
prepare for the one-minute speed drill.

Sort Words
Use the “Sound-Spelling Word Sort: r-Controlled Vowels are, air, ear” activity and have children work 
with partners to sort the words by their sound-spellings.

 Rules and Generalizations: Ask children what 
they notice about the spellings in these words. 
Point out the vowel teams in the words (a_e, 
ai, and ea) and remind children that they are 
r-controlled because they contain or are followed 
by an r.
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 EXTEND PHONICS KNOWLEDGE  

Choose from the following activities to extend learning: 

Printable Learning Centre Activity—Roll ‘Em

Printable Independent Activity—Fill in the Blank (Answers: 1. share; 2. pair; 3. scare; 
4. hair; 5. bear; 6. square; 7. chair; 8. wear; 9. stairs; 10. pears)

STEP 1 
•  Develop Phonemic 

Awareness 

•  Introduce the 
Sound-Spelling

STEP 2
•  Model Blending 

• Blend Words

STEP 3
•  Teach High-

Frequency Words

• Build Words

STEP 5
•  Connect to Reading

• Build Fluency

STEP 4
• Sort Words 

• Spell Words

Spell Words
Use the “Spell Words: r-Controlled Vowels are, air, ear” activity to give children practice spelling 
the letter-sounds in different picture names. Note: We put the are, air, and ear spellings in one box 
because it is difficult to separate the vowel and consonant sounds in r-controlled vowels. (Answers: 
b-ear, ch-air, p-ear, s-t-air-s, s-q-u-are) Then have children spell the following words as you dictate 
each one: dare, hair, rare, wear, repair. Continue by dictating this sentence: Do not scare the birds. 
Display the words and sentence and have children self-correct their answers.

 Build in Review: Use cumulative spelling 
sentences to monitor children’s spelling growth. 
See the sentences below. In addition, periodically 
review their writings, such as in their writing 
notebooks, and take note of words with previously 
taught phonics skills that they are not consistently 
and accurately spelling. Add these words to future 
dictation activities.

• She saw brown bears in the woods.

• Bring the blue chair up the stairs.

• We all swear to be fair and true.
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r-Controlled Vowels are, air, ear
/âr/ as in bear

Articulation  
Card /âr/

Classroom Resources

Classroom Resources

Kit Resources

Kit Resources

Kit Resources

Kit Resources

Kit Resources

LANGUAGE FOUNDATIONS         Phonics by Wiley Blevins

Quick Check: r-Controlled  
Vowels are, air, ear

Blend Words:  
r-Controlled Vowels are, air, ear

Build Words:  
r-Controlled Vowels: are, air, ear

Sound-Spelling Word 
Sort: r-Controlled 
Vowels are, air, ear

Interactive Story: 
The Three Bears

Spell Words: 
r-Controlled Vowels 

are, air, ear

Letter Tiles  
and Trays

Mirrors Sound Boxes  
and Counters

Letter-Sounds  
Flash Card /âr/

WORDS FOR INSTRUCTION AND PRACTICE
For lists of r-controlled /âr/ words, see Phonics From A to Z (4th ed.), pages 138 and 249.

DIFFERENTIATION 
Front-Load Content: For children who 
need support, guide them through an 
echo-read. Discuss the key ideas and 
vocabulary. 

DIFFERENTIATION 
Support for Dyslexia: Children who have 
dyslexia or who have an IEP will struggle 
with automaticity. Focus instead on 
accurate reading of the words.

CONNECTED TEXT 
Extend the Reading: To build fluency, 
have children read additional decodable 
text. 

DIFFERENTIATION 
Modify Expectations: For children who 
need more support, modify the activity 
by having them sort only a subset of 
the words to minimize the workload. 
Choose high-utility words, such as hair, 
wear, care. Focus on having children 
succeed at reading and writing these 
high-impact words.
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STEP 4 STEP 5
Connect to Reading
Use “Interactive Story: The Three Bears.” Read 
the story with children several times. Model 
blending, as needed. Then have children 
independently complete the questions and 
prompts. Have children re-read the story multiple 
times for fluency. Use the enhanced Decodable 
Text Lesson Planner in the Program Guide to 
focus on vocabulary, comprehension, writing, 
and building early reading behaviours, in addition 
to the work with decoding and fluency.

Build Fluency  
Use the printable “Quick Check: r-Controlled Vowels are, air, ear” activity for additional fluency 
building and formative assessment. Begin by giving children two minutes to underline the 
r-controlled spelling in each word. Then have them practise reading the words independently to 
prepare for the one-minute speed drill.

Sort Words
Use the “Sound-Spelling Word Sort: r-Controlled Vowels are, air, ear” activity and have children work 
with partners to sort the words by their sound-spellings.

 Rules and Generalizations: Ask children what 
they notice about the spellings in these words. 
Point out the vowel teams in the words (a_e, 
ai, and ea) and remind children that they are 
r-controlled because they contain or are followed 
by an r.
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 EXTEND PHONICS KNOWLEDGE  

Choose from the following activities to extend learning: 

Printable Learning Centre Activity—Roll ‘Em

Printable Independent Activity—Fill in the Blank (Answers: 1. share; 2. pair; 3. scare; 
4. hair; 5. bear; 6. square; 7. chair; 8. wear; 9. stairs; 10. pears)

STEP 1 
•  Develop Phonemic 

Awareness 

•  Introduce the 
Sound-Spelling

STEP 2
•  Model Blending 

• Blend Words

STEP 3
•  Teach High-

Frequency Words

• Build Words

STEP 5
•  Connect to Reading

• Build Fluency

STEP 4
• Sort Words 

• Spell Words

Spell Words
Use the “Spell Words: r-Controlled Vowels are, air, ear” activity to give children practice spelling 
the letter-sounds in different picture names. Note: We put the are, air, and ear spellings in one box 
because it is difficult to separate the vowel and consonant sounds in r-controlled vowels. (Answers: 
b-ear, ch-air, p-ear, s-t-air-s, s-q-u-are) Then have children spell the following words as you dictate 
each one: dare, hair, rare, wear, repair. Continue by dictating this sentence: Do not scare the birds. 
Display the words and sentence and have children self-correct their answers.

 Build in Review: Use cumulative spelling 
sentences to monitor children’s spelling growth. 
See the sentences below. In addition, periodically 
review their writings, such as in their writing 
notebooks, and take note of words with previously 
taught phonics skills that they are not consistently 
and accurately spelling. Add these words to future 
dictation activities.

• She saw brown bears in the woods.

• Bring the blue chair up the stairs.

• We all swear to be fair and true.
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r-Controlled Vowels are, air, ear
/âr/ as in bear

Articulation  
Card /âr/

Classroom Resources

Classroom Resources

Kit Resources

Kit Resources

Kit Resources

Kit Resources

Kit Resources

LANGUAGE FOUNDATIONS         Phonics by Wiley Blevins

Quick Check: r-Controlled  
Vowels are, air, ear

Blend Words:  
r-Controlled Vowels are, air, ear

Build Words:  
r-Controlled Vowels: are, air, ear

Sound-Spelling Word 
Sort: r-Controlled 
Vowels are, air, ear

Interactive Story: 
The Three Bears

Spell Words: 
r-Controlled Vowels 

are, air, ear

Letter Tiles  
and Trays

Mirrors Sound Boxes  
and Counters

Letter-Sounds  
Flash Card /âr/

WORDS FOR INSTRUCTION AND PRACTICE
For lists of r-controlled /âr/ words, see Phonics From A to Z (4th ed.), pages 138 and 249.

DIFFERENTIATION 
Front-Load Content: For children who 
need support, guide them through an 
echo-read. Discuss the key ideas and 
vocabulary. 

DIFFERENTIATION 
Support for Dyslexia: Children who have 
dyslexia or who have an IEP will struggle 
with automaticity. Focus instead on 
accurate reading of the words.

CONNECTED TEXT 
Extend the Reading: To build fluency, 
have children read additional decodable 
text. 

DIFFERENTIATION 
Modify Expectations: For children who 
need more support, modify the activity 
by having them sort only a subset of 
the words to minimize the workload. 
Choose high-utility words, such as hair, 
wear, care. Focus on having children 
succeed at reading and writing these 
high-impact words.
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STEP 3STEP 2STEP 1
Teach High-Frequency Words
Introduce the following high-frequency words using the Read/Spell/Write/Extend routine: one, new, 
not, I.

1.   Read: Write the word in a context sentence, 
underline it, and read it aloud (e.g., I have one 
pet.). Have children repeat and then orally 
segment the word. Say: Tell me the sounds you 
hear in one. (/w/ /u/ /n/) Explain the irregular 
spellings that children need to remember. Say: 
The beginning sound in one is /w/. The second 
sound is /u/. In this word, the /w/ /u/ sounds 
are spelled with o. The word ends with a final e 
even though it has a short-vowel sound. These 
are the parts of the word we need to remember. 
Underline, highlight, or draw a heart above the 
parts of the word that have to be remembered 
“by heart.”

2.  Spell: Have children chorally spell the word. If 
needed, do an echo-spell for children who are 
still learning their letter names.

3.  Write: Have children write the word as they say 
each letter name aloud.

4.  Extend: Have children write and complete this 
sentence: I have one ______ . 

Build Words
Have children use letter tiles and trays to build 
the following words in sequence: care, dare, rare, 
scare, share, bear (the animal), pear (the fruit), 
wear, swear, air, fair, hair, chair, pair, stair (as in 
stairway). Then have them work on the “Build 
Words: r-Controlled Vowels are, air, ear” activity.

Model Blending
Write the words share, chair, and wear on the board. Model blending the words sound by sound. 
Run your finger under each letter or spelling as you say the sound. Have children repeat.

 Cumulative Review: Add are, air, and ear to your 
spelling card set to review previously taught 
sound-spellings. This will aid in proficiency. Have 
children chorally say the sound for each letter or 
spelling as you display each card. Note sound-

spellings that children struggle with and provide 
additional small-group instruction and practice.

Blend Words
Use the “Blend Words: r-Controlled Vowels are, air, ear” activity to have children chorally blend  
the words on each line. Model the first two words: air and hair. Then point to each word, say 
“whisper-read” as children quietly blend the sounds, then say “all together” as children chorally 
read the word.

 Corrective Feedback: Provide corrective 
feedback as needed. Point to the missed sound-
spelling and state the spelling and sound, 
blending the word again. Then have children 
blend the word.

 Cumulative Review: Add words with previously 
taught skills to the Blend Words activity to extend 
the learning, practice, and application. Use words 
with skills that children have not fully developed 
from the previous four to six weeks. This extra 

repetition will help children gain proficiency and 
serve as a good check for fluency and transfer 
abilities.

 Build Word Fluency: Children can then use 
the lists for further independent practice. 
Assign partners to read the word lists during 
independent work time while you meet with small 
groups. Have children complete the Do More! 
activities, one per day. 

 Develop Phonemic Awareness
Have children say /âr/ every time they hear a word with the /âr/ sounds. (Note: The word list that 
follows includes distractors.) Say: pear, park, burn, chair, bare, storm, stairs. Then guide children to 
orally blend and segment words with /âr/. These two skills are directly related to early reading and 
spelling development.

Oral Blending: Say the following sounds: 

• /âr/  (air)

• /k/ /âr/  (care)

• /w/ /âr/  (wear)

• /h/ /âr/ /z/  (hairs)

• /s/ /k/ /w/ /âr/  (square)

Guide children to orally blend the sounds to form 
each word.

 Oral Segmentation: Say the following words: air, 
fair, bear, pear, stare, chair. Guide children to orally 
segment the words by sound. For support, use 
sound boxes and counters. Have children stretch 
the sounds in the word, then move one counter 
into a box for each sound. Children can also tap 
the sounds as they say them.

Introduce the Sound-Spelling  
Tell children that the letter combinations are, air, and ear stand for the /âr/ sounds, as in care, fair, 
and bear. This is an r-controlled vowel sound. The sound of the vowel is affected by the letter r that 
follows it. Explain that the ear spelling can also stand for the long-e vowel phonogram, as in fear. 
Write the words care, fair, and bear on the board. Underline the target spellings, say the sounds, and 
then model blending the words. Show the Letter-Sounds Flash Card /âr/. Point out the letter-sound 
at different positions in the words and the different spellings for the sound.

 Write to Transfer Sound to Spelling: The most 
common spellings of /âr/ include are (care), air 
(hair), and ear (bear). Have children write are, air, 
and ear several times as they say /âr/.

 Articulation Support: Show the Articulation Card 
/âr/ and watch the video. Model making the /âr/ 
sounds in care. Show that your lips are open and 
relaxed as you begin the sound and then round 
slightly as you complete the sound. Help children 
hear the difference between pairs of words, such 
as car/care and bar/bear. Have children practise 
using hand-held mirrors or by working with a 
partner. Provide corrective feedback. 
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DIFFERENTIATION 
Extra Support: For children who need 
more support, have them write the word 
on one side of an index card. On the 
other side, co-construct a simple 
sentence or phrase. Children will use 
these flash cards to practise reading 
the words both in isolation and in 
context.

DIFFERENTIATION 
Extra Support: Repeat the Build Words 
activity during small-group time for 
children who need more support. Fold 
in words with previously taught skills 
to extend the learning. Allow children 
to use their letter cards or letter tiles 
during independent work time to build 
and record on paper as many words as 
they can form.

MULTILINGUAL LEARNERS 
Vocabulary Support: During small-
group time, introduce and/or reinforce 
the meanings of a few words from 
the Blend Words activity, such as 
rare, swear, pair, bear, square, fair. Use 
actions, pantomime, drawings, pictures, 
and simple definitions in both English 
and the child’s home language (using a 
translation app, if needed). 

MULTILINGUAL LEARNERS 
Language Transfer: For children whose 
home language lacks the /âr/ sounds 
and spellings (see Language Chart,  
pp. 343–346 of Phonics From A to Z,  
4th ed.), provide extra articulation 
practice and some words and phrases 
to copy.
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STEP 3STEP 2STEP 1
Teach High-Frequency Words
Introduce the following high-frequency words using the Read/Spell/Write/Extend routine: one, new, 
not, I.

1.   Read: Write the word in a context sentence, 
underline it, and read it aloud (e.g., I have one 
pet.). Have children repeat and then orally 
segment the word. Say: Tell me the sounds you 
hear in one. (/w/ /u/ /n/) Explain the irregular 
spellings that children need to remember. Say: 
The beginning sound in one is /w/. The second 
sound is /u/. In this word, the /w/ /u/ sounds 
are spelled with o. The word ends with a final e 
even though it has a short-vowel sound. These 
are the parts of the word we need to remember. 
Underline, highlight, or draw a heart above the 
parts of the word that have to be remembered 
“by heart.”

2.  Spell: Have children chorally spell the word. If 
needed, do an echo-spell for children who are 
still learning their letter names.

3.  Write: Have children write the word as they say 
each letter name aloud.

4.  Extend: Have children write and complete this 
sentence: I have one ______ . 

Build Words
Have children use letter tiles and trays to build 
the following words in sequence: care, dare, rare, 
scare, share, bear (the animal), pear (the fruit), 
wear, swear, air, fair, hair, chair, pair, stair (as in 
stairway). Then have them work on the “Build 
Words: r-Controlled Vowels are, air, ear” activity.

Model Blending
Write the words share, chair, and wear on the board. Model blending the words sound by sound. 
Run your finger under each letter or spelling as you say the sound. Have children repeat.

 Cumulative Review: Add are, air, and ear to your 
spelling card set to review previously taught 
sound-spellings. This will aid in proficiency. Have 
children chorally say the sound for each letter or 
spelling as you display each card. Note sound-

spellings that children struggle with and provide 
additional small-group instruction and practice.

Blend Words
Use the “Blend Words: r-Controlled Vowels are, air, ear” activity to have children chorally blend  
the words on each line. Model the first two words: air and hair. Then point to each word, say 
“whisper-read” as children quietly blend the sounds, then say “all together” as children chorally 
read the word.

 Corrective Feedback: Provide corrective 
feedback as needed. Point to the missed sound-
spelling and state the spelling and sound, 
blending the word again. Then have children 
blend the word.

 Cumulative Review: Add words with previously 
taught skills to the Blend Words activity to extend 
the learning, practice, and application. Use words 
with skills that children have not fully developed 
from the previous four to six weeks. This extra 

repetition will help children gain proficiency and 
serve as a good check for fluency and transfer 
abilities.

 Build Word Fluency: Children can then use 
the lists for further independent practice. 
Assign partners to read the word lists during 
independent work time while you meet with small 
groups. Have children complete the Do More! 
activities, one per day. 

 Develop Phonemic Awareness
Have children say /âr/ every time they hear a word with the /âr/ sounds. (Note: The word list that 
follows includes distractors.) Say: pear, park, burn, chair, bare, storm, stairs. Then guide children to 
orally blend and segment words with /âr/. These two skills are directly related to early reading and 
spelling development.

Oral Blending: Say the following sounds: 

• /âr/  (air)

• /k/ /âr/  (care)

• /w/ /âr/  (wear)

• /h/ /âr/ /z/  (hairs)

• /s/ /k/ /w/ /âr/  (square)

Guide children to orally blend the sounds to form 
each word.

 Oral Segmentation: Say the following words: air, 
fair, bear, pear, stare, chair. Guide children to orally 
segment the words by sound. For support, use 
sound boxes and counters. Have children stretch 
the sounds in the word, then move one counter 
into a box for each sound. Children can also tap 
the sounds as they say them.

Introduce the Sound-Spelling  
Tell children that the letter combinations are, air, and ear stand for the /âr/ sounds, as in care, fair, 
and bear. This is an r-controlled vowel sound. The sound of the vowel is affected by the letter r that 
follows it. Explain that the ear spelling can also stand for the long-e vowel phonogram, as in fear. 
Write the words care, fair, and bear on the board. Underline the target spellings, say the sounds, and 
then model blending the words. Show the Letter-Sounds Flash Card /âr/. Point out the letter-sound 
at different positions in the words and the different spellings for the sound.

 Write to Transfer Sound to Spelling: The most 
common spellings of /âr/ include are (care), air 
(hair), and ear (bear). Have children write are, air, 
and ear several times as they say /âr/.

 Articulation Support: Show the Articulation Card 
/âr/ and watch the video. Model making the /âr/ 
sounds in care. Show that your lips are open and 
relaxed as you begin the sound and then round 
slightly as you complete the sound. Help children 
hear the difference between pairs of words, such 
as car/care and bar/bear. Have children practise 
using hand-held mirrors or by working with a 
partner. Provide corrective feedback. 
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DIFFERENTIATION 
Extra Support: For children who need 
more support, have them write the word 
on one side of an index card. On the 
other side, co-construct a simple 
sentence or phrase. Children will use 
these flash cards to practise reading 
the words both in isolation and in 
context.

DIFFERENTIATION 
Extra Support: Repeat the Build Words 
activity during small-group time for 
children who need more support. Fold 
in words with previously taught skills 
to extend the learning. Allow children 
to use their letter cards or letter tiles 
during independent work time to build 
and record on paper as many words as 
they can form.

MULTILINGUAL LEARNERS 
Vocabulary Support: During small-
group time, introduce and/or reinforce 
the meanings of a few words from 
the Blend Words activity, such as 
rare, swear, pair, bear, square, fair. Use 
actions, pantomime, drawings, pictures, 
and simple definitions in both English 
and the child’s home language (using a 
translation app, if needed). 

MULTILINGUAL LEARNERS 
Language Transfer: For children whose 
home language lacks the /âr/ sounds 
and spellings (see Language Chart,  
pp. 343–346 of Phonics From A to Z,  
4th ed.), provide extra articulation 
practice and some words and phrases 
to copy.
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STEP 3STEP 2STEP 1
Teach High-Frequency Words
Introduce the following high-frequency words using the Read/Spell/Write/Extend routine: one, new, 
not, I.

1.   Read: Write the word in a context sentence, 
underline it, and read it aloud (e.g., I have one 
pet.). Have children repeat and then orally 
segment the word. Say: Tell me the sounds you 
hear in one. (/w/ /u/ /n/) Explain the irregular 
spellings that children need to remember. Say: 
The beginning sound in one is /w/. The second 
sound is /u/. In this word, the /w/ /u/ sounds 
are spelled with o. The word ends with a final e 
even though it has a short-vowel sound. These 
are the parts of the word we need to remember. 
Underline, highlight, or draw a heart above the 
parts of the word that have to be remembered 
“by heart.”

2.  Spell: Have children chorally spell the word. If 
needed, do an echo-spell for children who are 
still learning their letter names.

3.  Write: Have children write the word as they say 
each letter name aloud.

4.  Extend: Have children write and complete this 
sentence: I have one ______ . 

Build Words
Have children use letter tiles and trays to build 
the following words in sequence: care, dare, rare, 
scare, share, bear (the animal), pear (the fruit), 
wear, swear, air, fair, hair, chair, pair, stair (as in 
stairway). Then have them work on the “Build 
Words: r-Controlled Vowels are, air, ear” activity.

Model Blending
Write the words share, chair, and wear on the board. Model blending the words sound by sound. 
Run your finger under each letter or spelling as you say the sound. Have children repeat.

 Cumulative Review: Add are, air, and ear to your 
spelling card set to review previously taught 
sound-spellings. This will aid in proficiency. Have 
children chorally say the sound for each letter or 
spelling as you display each card. Note sound-

spellings that children struggle with and provide 
additional small-group instruction and practice.

Blend Words
Use the “Blend Words: r-Controlled Vowels are, air, ear” activity to have children chorally blend  
the words on each line. Model the first two words: air and hair. Then point to each word, say 
“whisper-read” as children quietly blend the sounds, then say “all together” as children chorally 
read the word.

 Corrective Feedback: Provide corrective 
feedback as needed. Point to the missed sound-
spelling and state the spelling and sound, 
blending the word again. Then have children 
blend the word.

 Cumulative Review: Add words with previously 
taught skills to the Blend Words activity to extend 
the learning, practice, and application. Use words 
with skills that children have not fully developed 
from the previous four to six weeks. This extra 

repetition will help children gain proficiency and 
serve as a good check for fluency and transfer 
abilities.

 Build Word Fluency: Children can then use 
the lists for further independent practice. 
Assign partners to read the word lists during 
independent work time while you meet with small 
groups. Have children complete the Do More! 
activities, one per day. 

 Develop Phonemic Awareness
Have children say /âr/ every time they hear a word with the /âr/ sounds. (Note: The word list that 
follows includes distractors.) Say: pear, park, burn, chair, bare, storm, stairs. Then guide children to 
orally blend and segment words with /âr/. These two skills are directly related to early reading and 
spelling development.

Oral Blending: Say the following sounds: 

• /âr/  (air)

• /k/ /âr/  (care)

• /w/ /âr/  (wear)

• /h/ /âr/ /z/  (hairs)

• /s/ /k/ /w/ /âr/  (square)

Guide children to orally blend the sounds to form 
each word.

 Oral Segmentation: Say the following words: air, 
fair, bear, pear, stare, chair. Guide children to orally 
segment the words by sound. For support, use 
sound boxes and counters. Have children stretch 
the sounds in the word, then move one counter 
into a box for each sound. Children can also tap 
the sounds as they say them.

Introduce the Sound-Spelling  
Tell children that the letter combinations are, air, and ear stand for the /âr/ sounds, as in care, fair, 
and bear. This is an r-controlled vowel sound. The sound of the vowel is affected by the letter r that 
follows it. Explain that the ear spelling can also stand for the long-e vowel phonogram, as in fear. 
Write the words care, fair, and bear on the board. Underline the target spellings, say the sounds, and 
then model blending the words. Show the Letter-Sounds Flash Card /âr/. Point out the letter-sound 
at different positions in the words and the different spellings for the sound.

 Write to Transfer Sound to Spelling: The most 
common spellings of /âr/ include are (care), air 
(hair), and ear (bear). Have children write are, air, 
and ear several times as they say /âr/.

 Articulation Support: Show the Articulation Card 
/âr/ and watch the video. Model making the /âr/ 
sounds in care. Show that your lips are open and 
relaxed as you begin the sound and then round 
slightly as you complete the sound. Help children 
hear the difference between pairs of words, such 
as car/care and bar/bear. Have children practise 
using hand-held mirrors or by working with a 
partner. Provide corrective feedback. 
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DIFFERENTIATION 
Extra Support: For children who need 
more support, have them write the word 
on one side of an index card. On the 
other side, co-construct a simple 
sentence or phrase. Children will use 
these flash cards to practise reading 
the words both in isolation and in 
context.

DIFFERENTIATION 
Extra Support: Repeat the Build Words 
activity during small-group time for 
children who need more support. Fold 
in words with previously taught skills 
to extend the learning. Allow children 
to use their letter cards or letter tiles 
during independent work time to build 
and record on paper as many words as 
they can form.

MULTILINGUAL LEARNERS 
Vocabulary Support: During small-
group time, introduce and/or reinforce 
the meanings of a few words from 
the Blend Words activity, such as 
rare, swear, pair, bear, square, fair. Use 
actions, pantomime, drawings, pictures, 
and simple definitions in both English 
and the child’s home language (using a 
translation app, if needed). 

MULTILINGUAL LEARNERS 
Language Transfer: For children whose 
home language lacks the /âr/ sounds 
and spellings (see Language Chart,  
pp. 343–346 of Phonics From A to Z,  
4th ed.), provide extra articulation 
practice and some words and phrases 
to copy.
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STEP 4 STEP 5
Connect to Reading
Use “Interactive Story: The Three Bears.” Read 
the story with children several times. Model 
blending, as needed. Then have children 
independently complete the questions and 
prompts. Have children re-read the story multiple 
times for fluency. Use the enhanced Decodable 
Text Lesson Planner in the Program Guide to 
focus on vocabulary, comprehension, writing, 
and building early reading behaviours, in addition 
to the work with decoding and fluency.

Build Fluency  
Use the printable “Quick Check: r-Controlled Vowels are, air, ear” activity for additional fluency 
building and formative assessment. Begin by giving children two minutes to underline the 
r-controlled spelling in each word. Then have them practise reading the words independently to 
prepare for the one-minute speed drill.

Sort Words
Use the “Sound-Spelling Word Sort: r-Controlled Vowels are, air, ear” activity and have children work 
with partners to sort the words by their sound-spellings.

 Rules and Generalizations: Ask children what 
they notice about the spellings in these words. 
Point out the vowel teams in the words (a_e, 
ai, and ea) and remind children that they are 
r-controlled because they contain or are followed 
by an r.
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 EXTEND PHONICS KNOWLEDGE  

Choose from the following activities to extend learning: 

Printable Learning Centre Activity—Roll ‘Em

Printable Independent Activity—Fill in the Blank (Answers: 1. share; 2. pair; 3. scare; 
4. hair; 5. bear; 6. square; 7. chair; 8. wear; 9. stairs; 10. pears)

STEP 1 
•  Develop Phonemic 

Awareness 

•  Introduce the 
Sound-Spelling

STEP 2
•  Model Blending 

• Blend Words

STEP 3
•  Teach High-

Frequency Words

• Build Words

STEP 5
•  Connect to Reading

• Build Fluency

STEP 4
• Sort Words 

• Spell Words

Spell Words
Use the “Spell Words: r-Controlled Vowels are, air, ear” activity to give children practice spelling 
the letter-sounds in different picture names. Note: We put the are, air, and ear spellings in one box 
because it is difficult to separate the vowel and consonant sounds in r-controlled vowels. (Answers: 
b-ear, ch-air, p-ear, s-t-air-s, s-q-u-are) Then have children spell the following words as you dictate 
each one: dare, hair, rare, wear, repair. Continue by dictating this sentence: Do not scare the birds. 
Display the words and sentence and have children self-correct their answers.

 Build in Review: Use cumulative spelling 
sentences to monitor children’s spelling growth. 
See the sentences below. In addition, periodically 
review their writings, such as in their writing 
notebooks, and take note of words with previously 
taught phonics skills that they are not consistently 
and accurately spelling. Add these words to future 
dictation activities.

• She saw brown bears in the woods.

• Bring the blue chair up the stairs.

• We all swear to be fair and true.
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r-Controlled Vowels are, air, ear
/âr/ as in bear

Articulation  
Card /âr/

Classroom Resources

Classroom Resources

Kit Resources

Kit Resources

Kit Resources

Kit Resources

Kit Resources

LANGUAGE FOUNDATIONS         Phonics by Wiley Blevins

Quick Check: r-Controlled  
Vowels are, air, ear

Blend Words:  
r-Controlled Vowels are, air, ear

Build Words:  
r-Controlled Vowels: are, air, ear

Sound-Spelling Word 
Sort: r-Controlled 
Vowels are, air, ear

Interactive Story: 
The Three Bears

Spell Words: 
r-Controlled Vowels 

are, air, ear

Letter Tiles  
and Trays

Mirrors Sound Boxes  
and Counters

Letter-Sounds  
Flash Card /âr/

WORDS FOR INSTRUCTION AND PRACTICE
For lists of r-controlled /âr/ words, see Phonics From A to Z (4th ed.), pages 138 and 249.

DIFFERENTIATION 
Front-Load Content: For children who 
need support, guide them through an 
echo-read. Discuss the key ideas and 
vocabulary. 

DIFFERENTIATION 
Support for Dyslexia: Children who have 
dyslexia or who have an IEP will struggle 
with automaticity. Focus instead on 
accurate reading of the words.

CONNECTED TEXT 
Extend the Reading: To build fluency, 
have children read additional decodable 
text. 

DIFFERENTIATION 
Modify Expectations: For children who 
need more support, modify the activity 
by having them sort only a subset of 
the words to minimize the workload. 
Choose high-utility words, such as hair, 
wear, care. Focus on having children 
succeed at reading and writing these 
high-impact words.
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s-Blendsr-Controlled 

Vowels
are, air, ear              

              
Spell Words

Name: 

Say the picture name.  

Listen for all the sounds in the word.  

Print each sound in a box.

The are, air, o
r ear goes in one box.

1.

2.

3. 

4.

5.
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r-Controlled 
Vowels

are, air, ear
Blend Words

Name: 

Read the words.

air hair pair chair stairs

care bare glare rare share

bear pear wear swear square

Read the longer words.

air midair pair repair

fair unfair mare nightmare

aware unaware wear underwear

Do More!

•  Build Reading Fluency: Read the word lists until you can read them quickly 
and correctly. Practise reading the lists each day.

•  Spell It: Have a friend say each word. Print the word on another sheet of 
paper. Check your answers.

•  Write About It: Write a story using the list words. How many words did you 
use? Circle them. 
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r-Controlled 
Vowels

are, air, ear
Interactive Story

Name: 

Read the story. Then answer the questions.

1. Circle the words with ear.

2. Draw a box around the word that means “afraid.”

3. What was inside the home of the three bears? Write about it.

The Three Bears

The three bears lived in a small, square 

house in the forest. Each bear had 

a chair. A little chair for the little bear. 

A middle-sized chair for the middle-sized 

bear. And a big chair for the big bear.

Each bear had a bed. A little bed for the 

little bear. A middle-sized bed for the 

middle-sized bear. And a big bed for the big bear.

But the three bears had only one large pot of porridge. 

So the bears had to share.

“What is that?” asked the little bear. A little girl stared 

in the window. She was wearing a little red dress and 

a pair of new black shoes.

“Come in for some porridge,” said the three bears. 

“Do not be scared. We like to share.” 

And that’s what really happened. I swear!
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Phonics Card

https://www.scholastic.ca/education/pdfs/Activity-Pages-Phonics.pdf
https://www.scholastic.ca/education/pdfs/Phonics-card.pdf


4SCHOLASTIC  DIGITAL SAMPLER

View
View

Students apply phonics skills with connected 

activity pages. 

Student Activity Pages 

This Inflectional Endings With Spelling Changes Lesson Card 

provides step-by-step code-focused instruction for whole-

group or small-group learning.

Lesson Cards

Wiley Blevins brings his engaging and easy-to-follow systematic, 
explicit approach to phonics instruction. Educators can 
systematically and sequentially teach foundational skills across 
dozens of flexible lessons.

s-Blends

Pam and Jin are baking pies. They are making 

apple pies. 

Jin grabbed a big bag of apples from the store. 

Pam tried to find all the other ingredients at home. 

They mixed and stirred and poured the ingredients into 

small pans. Then they popped the pans into the oven. 

Pam and Jin baked ten pies in all. 

“We are running out of time,” said Pam. 

“We must get these pies to the school,” said Jin. 

“It will be the best bake sale ever!”

Pam and Jin sold all ten pies. 

They were the happiest bakers in town.

Interactive Story

Baking Pies
Inflectional  

Endings 
With Spelling Changes

TM ® & © Scholastic Inc. All rights reserved. Wiley Blevins Teaching Phonics by Wiley Blevins. Copyright © 2023 by Wiley Blevins.  

Canadian Adaptation for Language Foundations Copyright © 2024 Scholastic Canada Ltd.

s-Blends
Inflectional  

Endings 
With Spelling Changes
 Interactive Story

Name: 

Read the story. Then answer the questions.

Baking Pies
Pam and Jin are baking pies. They are making 
apple pies. 

Jin grabbed a big bag of apples from the store. 
Pam tried to find all the other ingredients at home. 
They mixed and stirred and poured the ingredients into 
small pans. Then they popped the pans into the oven. 
Pam and Jin baked ten pies in all. 

“We are running out of time,” said Pam. 
“We must get these pies to the school,” said Jin. 
“It will be the best bake sale ever!”

Pam and Jin sold all ten pies. 
They were the happiest bakers in town.

1.  Circle all the words with spelling changes when the suffix is added 
(at the end).

2.  Draw a box around the sentence that tells how Pam and Jin felt at 
the bake sale.

3. How did Pam and Jin make their apple pies? Write about it.
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STEP 5STEP 4
Connect to Reading
Use “Interactive Story: Baking Pies.” Read 
the story with children several times. Model 
blending, as needed. Then have children 
independently complete the questions and 
prompts. Have children re-read the story 
multiple times for fluency. Use the enhanced 
Decodable Text Lesson Planner in the Program 
Guide to focus on vocabulary, comprehension, 
writing, and building early reading behaviours, in 
addition to the work with decoding and fluency.

Build Fluency  
Use the printable “Quick Check: Inflectional Endings With Spelling Changes” activity for additional 
fluency building and formative assessment. Begin by giving children two minutes to underline 
the spelling of the inflectional ending in each word. Then have them practise reading the words 
independently to prepare for the one-minute speed drill.

Inflectional Endings With Spelling Changes

STEP 1 
•  Develop 

Phonological 
Awareness 

•  Introduce the 
Sound-Spelling

STEP 2
•  Model Blending 

• Blend Words

STEP 3
•  Teach High-

Frequency Words

• Build Words

STEP 5
•  Connect to Reading 

• Build Fluency

STEP 4
• Spell Words

W
ord Study | Inflectional Endings W

ith Spelling C
hanges

Word Study | Inflectional Endings With Spelling Changes Word Study | Inflectional Endings With Spelling Changes 
WORD STUDY
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Spell Words
On a separate sheet of paper, have children spell the following words as you dictate each one: take, 
taking, party, parties, stop, stopped. Display the words and have children self-correct their answers. 
For children who need more support, guide them to orally segment the syllables in the word, and 
then attach a letter or spelling to each sound in the syllable one at a time. Use sound boxes and 
counters.

Build in Review: Use cumulative spelling 
sentences to monitor children’s spelling 
growth. See the sentences below. In addition, 
periodically review their writings, such as in 
their writing notebooks, and take note of words 
with previously taught phonics skills that they 
are not consistently and accurately spelling. 
Add these words to future dictation activities.

• She tried swinging the bat.

• We won’t be taking any quizzes next week.

• They grabbed some chairs from the room.

Sound Boxes and Counters
 EXTEND WORD STUDY KNOWLEDGE  

 Choose from the following activities to extend learning:  

Printable Learning Centre Activity—Find the Correct Spelling

Printable Independent Activity—Change It (Answers: 1. tries; 2. cried;  
3. stopped; 4. running; 5. making; 6. funniest; 7. happier; 8. taking)

Classroom Resources

Kit Resources

Kit Resources

LANGUAGE FOUNDATIONS         Phonics by Wiley Blevins

Interactive Story: 
Baking Pies 

Quick Check: Inflectional 
Endings With Spelling Changes

Blend Words: Inflectional Endings 
With Spelling Changes 

Letter Tiles and Trays Connecting Sound Cubes

Letter Tiles and Trays

Classroom Resources

Classroom Resources

DIFFERENTIATION 
Front-Load Content: For children who 
need support, guide them through an 
echo-read. Discuss the key ideas and 
vocabulary.

DIFFERENTIATION 
Support for Dyslexia: Children who 
have dyslexia or who have an IEP will 
struggle with automaticity. Focus 
instead on accurate reading of 
the words.

CONNECTED TEXT 
Extend the Reading: To build fluency, 
have children read additional decodable 
text. 

DIFFERENTIATION 
Modify Expectations: For children who 
need more support, modify the activity 
by focusing on one type of spelling 
change at a time (e.g., consonant 
doubling). Provide plenty of practice with 
it before moving ahead to the next type 
of spelling change (e.g., changing y to i).

MULTILINGUAL LEARNERS 
Spelling Differences: Children whose 
home language is not English may need 
more time to understand, internalize, 
and apply the concepts of inflectional 
spelling changes. Recognize that these 
children may need additional support 
and practice to develop the skills.

SUPPORT FOR INSTRUCTION AND PRACTICE 
For additional lesson details and support, see “Teaching Word Study” in the Program Guide.
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STEP 5STEP 4
Connect to Reading
Use “Interactive Story: Baking Pies.” Read 
the story with children several times. Model 
blending, as needed. Then have children 
independently complete the questions and 
prompts. Have children re-read the story 
multiple times for fluency. Use the enhanced 
Decodable Text Lesson Planner in the Program 
Guide to focus on vocabulary, comprehension, 
writing, and building early reading behaviours, in 
addition to the work with decoding and fluency.

Build Fluency  
Use the printable “Quick Check: Inflectional Endings With Spelling Changes” activity for additional 
fluency building and formative assessment. Begin by giving children two minutes to underline 
the spelling of the inflectional ending in each word. Then have them practise reading the words 
independently to prepare for the one-minute speed drill.

Inflectional Endings With Spelling Changes
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Spell Words
On a separate sheet of paper, have children spell the following words as you dictate each one: take, 
taking, party, parties, stop, stopped. Display the words and have children self-correct their answers. 
For children who need more support, guide them to orally segment the syllables in the word, and 
then attach a letter or spelling to each sound in the syllable one at a time. Use sound boxes and 
counters.

Build in Review: Use cumulative spelling 
sentences to monitor children’s spelling 
growth. See the sentences below. In addition, 
periodically review their writings, such as in 
their writing notebooks, and take note of words 
with previously taught phonics skills that they 
are not consistently and accurately spelling. 
Add these words to future dictation activities.

• She tried swinging the bat.

• We won’t be taking any quizzes next week.

• They grabbed some chairs from the room.

Sound Boxes and Counters
 EXTEND WORD STUDY KNOWLEDGE  

 Choose from the following activities to extend learning:  

Printable Learning Centre Activity—Find the Correct Spelling

Printable Independent Activity—Change It (Answers: 1. tries; 2. cried;  
3. stopped; 4. running; 5. making; 6. funniest; 7. happier; 8. taking)

Classroom Resources

Kit Resources

Kit Resources

LANGUAGE FOUNDATIONS         Phonics by Wiley Blevins

Interactive Story: 
Baking Pies 

Quick Check: Inflectional 
Endings With Spelling Changes

Blend Words: Inflectional Endings 
With Spelling Changes 

Letter Tiles and Trays Connecting Sound Cubes

Letter Tiles and Trays

Classroom Resources

Classroom Resources

DIFFERENTIATION 
Front-Load Content: For children who 
need support, guide them through an 
echo-read. Discuss the key ideas and 
vocabulary.

DIFFERENTIATION 
Support for Dyslexia: Children who 
have dyslexia or who have an IEP will 
struggle with automaticity. Focus 
instead on accurate reading of 
the words.

CONNECTED TEXT 
Extend the Reading: To build fluency, 
have children read additional decodable 
text. 

DIFFERENTIATION 
Modify Expectations: For children who 
need more support, modify the activity 
by focusing on one type of spelling 
change at a time (e.g., consonant 
doubling). Provide plenty of practice with 
it before moving ahead to the next type 
of spelling change (e.g., changing y to i).

MULTILINGUAL LEARNERS 
Spelling Differences: Children whose 
home language is not English may need 
more time to understand, internalize, 
and apply the concepts of inflectional 
spelling changes. Recognize that these 
children may need additional support 
and practice to develop the skills.

SUPPORT FOR INSTRUCTION AND PRACTICE 
For additional lesson details and support, see “Teaching Word Study” in the Program Guide.
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STEP 3STEP 2STEP 1
Teach High-Frequency Words
Introduce the following high-frequency words using the Read/Spell/Write/Extend routine: and, are, 
they, were.

1.   Read: Write the word in a context sentence, 
underline it, and read it aloud (e.g., They want 
to come with us.). Have children repeat. Then 
ask children to orally segment the word. 
Say: Tell me the sounds you hear in they. (/th/ 
/ā/) Then highlight the irregular spelling that 
children need to remember. Say: The second 
sound in they is /ā/. In this word, we spell the 
/ā/ sound with ey. This is the part of the word 
we need to remember. Underline, highlight, or 
draw a heart above this part of the word that 
has to be remembered “by heart.” 

2.  Spell: Have children chorally spell the word. 
If needed, do an echo-spell for children who 
are still learning their letter names.

3.  Write: Have children write the word as they 
say each letter name aloud.

4.  Extend: Have children write and complete this 
sentence: They were  yesterday.

Model Blending
Write the words cries, funniest, taking, and tapping on the board. Underline the ending to highlight the 
spelling change in each word. Model blending the words sound by sound. Run your finger under each 
letter or spelling as you say the sound. Have children repeat.

 Cumulative Review: Review previously taught 
sound-spellings to aid in proficiency. Note 
sound-spellings that children struggle with 

and provide additional small-group instruction 
and practice.

Blend Words
Use the “Blend Words: Inflectional Endings With Spelling Changes” activity to have children 
chorally blend the words on each line. Model, as needed. Children can then use the lists for further 
independent practice.  

 Corrective Feedback: Provide corrective 
feedback as needed. Point to the missed 
sound-spelling, state the spelling and sound 
(blending the word again), and then have 
children blend the word. 

 Cumulative Review: Add words with previously 
taught skills to the Blend Words activity to 
extend the learning, practice, and application. 
Use words with skills that children have not 

fully developed from the previous four to six 
weeks. This extra repetition will help children 
gain proficiency and serve as a good check for 
fluency and transfer abilities.

 Build Word Fluency: Assign partners to read 
the word lists during independent work time 
while you meet with small groups. Have 
children complete the Do More! activities, one 
per day. 

 Develop Phonological Awareness: Substitute Initial, Final, and  
Medial Sounds
Use this phonological-awareness routine to help children prepare for word study.

1.  Model: Say a word: call. Guide children to 
change the beginning sound: Change /k/ to 
/b/ in call. What’s the new word? (ball) Say 
another word: hard. Guide children to change 
the ending sound: Change /d/ to /t/ in hard. 
What’s the new word? (heart) Next, say another 
word: sat. Guide children to change the middle 
sound: Change /a/ to /ē/. What’s the new word? 
(seat)

2.  Practice: Repeat and add other words as time 
permits. Provide corrective feedback.

 Substitute initial sound: Change /b/ to /t/ 
in ball (tall); change /t/ to /w/ in take (wake); 
change /k/ to /t/ in kite (tight).

 Substitute final sound: Change /m/ to /ch/ 
in team (teach); change /p/ to /m/ in hope 
(home); change /l/ to /t/ in feel (feet).

 Substitute medial sounds: Change /a/ to 
/ā/ in man (mane); change /e/ to /ē/ in red 
(read); change /a/ to /ō/ in fan (phone).

3.  Support: Use letter tiles or letter cards. Build 
the word, then replace the letter or letters 
for the sound substituted. Guide children to 
blend the new word. For words in which the 
spelling difference might confuse children, 
use coloured connecting sound cubes. Say a 
word and have children place one colour cube 
for each sound they hear. It is best to use the 
same colour for all the sounds in the initial 
word. Ask children to point to and say the 
sound that is being substituted (e.g., medial 
sound), then remove that cube and replace it 
with a cube of a different colour for the new 
sound. Have children point to the new colour 
cube, say the new sound, and slide their finger 
under the cubes as they say the new word.

Word Study | Inflectional Endings With Spelling Changes 

Introduce the Sound-Spelling 
Review the inflectional endings -s and -es (plurals), -ed (past tense, three different sounds), and -ing. 
Explain that when adding an ending to a word, the spelling of the base word sometimes changes. 

Rules and Generalizations: Introduce the 
following spelling change rules: 

•  Consonant Doubling: The final consonant of a 
CVC base word is doubled (runner, running).  

•  Changing y to i: For words that end in y, change 
the y to i before adding a suffix (except for v for 
vowel digraphs like -ay and -ey).

•  Deleting the silent e: Remove a final e before 
adding a suffix (except when adding -s). 

 Write to Transfer Sound to Spelling: Write the 
words running, flies, happiest, and making on 
the board. Guide children to determine the 
base word and identify the spelling change.

Word Study | Inflectional Endings With Spelling Changes Word Study | Inflectional Endings With Spelling Changes 

LANGUAGE VARIATION 
Articulation Support: Some English 
speakers may pronounce words with 
-ing as /ang/. For example, they will 
say thang for thing. Emphasize the /i/ 
sound in these words to help children 
correctly spell and pronounce them.

Build Words
Have children use letter tiles and trays to build 
the following words: hop, nap, cry, funny, happy. 
Then have children add suffixes, such as -s, -ed, 
-er, and -ing. Have them discuss with a partner 
the new words they made, any spelling changes 
they needed, and how adding the ending 
changed the word’s meaning.

DIFFERENTIATION 
Extra Support: Repeat the Build Words 
activity during small-group time for 
children who need more support. Fold 
in additional words with previously 
taught skills to extend the learning. 
Allow children to use their letter cards 
or letter tiles during independent work 
time to build and record on paper as 
many words as they can form.

DIFFERENTIATION 
Extra Support: For children who need 
more support, have them write the 
word on one side of an index card. On 
the other side, co-construct a simple 
sentence or phrase. Children will use 
these flash cards to practise reading 
the words in both isolation and in 
context.
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STEP 3STEP 2STEP 1
Teach High-Frequency Words
Introduce the following high-frequency words using the Read/Spell/Write/Extend routine: and, are, 
they, were.

1.   Read: Write the word in a context sentence, 
underline it, and read it aloud (e.g., They want 
to come with us.). Have children repeat. Then 
ask children to orally segment the word. 
Say: Tell me the sounds you hear in they. (/th/ 
/ā/) Then highlight the irregular spelling that 
children need to remember. Say: The second 
sound in they is /ā/. In this word, we spell the 
/ā/ sound with ey. This is the part of the word 
we need to remember. Underline, highlight, or 
draw a heart above this part of the word that 
has to be remembered “by heart.” 

2.  Spell: Have children chorally spell the word. 
If needed, do an echo-spell for children who 
are still learning their letter names.

3.  Write: Have children write the word as they 
say each letter name aloud.

4.  Extend: Have children write and complete this 
sentence: They were  yesterday.

Model Blending
Write the words cries, funniest, taking, and tapping on the board. Underline the ending to highlight the 
spelling change in each word. Model blending the words sound by sound. Run your finger under each 
letter or spelling as you say the sound. Have children repeat.

 Cumulative Review: Review previously taught 
sound-spellings to aid in proficiency. Note 
sound-spellings that children struggle with 

and provide additional small-group instruction 
and practice.

Blend Words
Use the “Blend Words: Inflectional Endings With Spelling Changes” activity to have children 
chorally blend the words on each line. Model, as needed. Children can then use the lists for further 
independent practice.  

 Corrective Feedback: Provide corrective 
feedback as needed. Point to the missed 
sound-spelling, state the spelling and sound 
(blending the word again), and then have 
children blend the word. 

 Cumulative Review: Add words with previously 
taught skills to the Blend Words activity to 
extend the learning, practice, and application. 
Use words with skills that children have not 

fully developed from the previous four to six 
weeks. This extra repetition will help children 
gain proficiency and serve as a good check for 
fluency and transfer abilities.

 Build Word Fluency: Assign partners to read 
the word lists during independent work time 
while you meet with small groups. Have 
children complete the Do More! activities, one 
per day. 

 Develop Phonological Awareness: Substitute Initial, Final, and  
Medial Sounds
Use this phonological-awareness routine to help children prepare for word study.

1.  Model: Say a word: call. Guide children to 
change the beginning sound: Change /k/ to 
/b/ in call. What’s the new word? (ball) Say 
another word: hard. Guide children to change 
the ending sound: Change /d/ to /t/ in hard. 
What’s the new word? (heart) Next, say another 
word: sat. Guide children to change the middle 
sound: Change /a/ to /ē/. What’s the new word? 
(seat)

2.  Practice: Repeat and add other words as time 
permits. Provide corrective feedback.

 Substitute initial sound: Change /b/ to /t/ 
in ball (tall); change /t/ to /w/ in take (wake); 
change /k/ to /t/ in kite (tight).

 Substitute final sound: Change /m/ to /ch/ 
in team (teach); change /p/ to /m/ in hope 
(home); change /l/ to /t/ in feel (feet).

 Substitute medial sounds: Change /a/ to 
/ā/ in man (mane); change /e/ to /ē/ in red 
(read); change /a/ to /ō/ in fan (phone).

3.  Support: Use letter tiles or letter cards. Build 
the word, then replace the letter or letters 
for the sound substituted. Guide children to 
blend the new word. For words in which the 
spelling difference might confuse children, 
use coloured connecting sound cubes. Say a 
word and have children place one colour cube 
for each sound they hear. It is best to use the 
same colour for all the sounds in the initial 
word. Ask children to point to and say the 
sound that is being substituted (e.g., medial 
sound), then remove that cube and replace it 
with a cube of a different colour for the new 
sound. Have children point to the new colour 
cube, say the new sound, and slide their finger 
under the cubes as they say the new word.

Word Study | Inflectional Endings With Spelling Changes 

Introduce the Sound-Spelling 
Review the inflectional endings -s and -es (plurals), -ed (past tense, three different sounds), and -ing. 
Explain that when adding an ending to a word, the spelling of the base word sometimes changes. 

Rules and Generalizations: Introduce the 
following spelling change rules: 

•  Consonant Doubling: The final consonant of a 
CVC base word is doubled (runner, running).  

•  Changing y to i: For words that end in y, change 
the y to i before adding a suffix (except for v for 
vowel digraphs like -ay and -ey).

•  Deleting the silent e: Remove a final e before 
adding a suffix (except when adding -s). 

 Write to Transfer Sound to Spelling: Write the 
words running, flies, happiest, and making on 
the board. Guide children to determine the 
base word and identify the spelling change.
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LANGUAGE VARIATION 
Articulation Support: Some English 
speakers may pronounce words with 
-ing as /ang/. For example, they will 
say thang for thing. Emphasize the /i/ 
sound in these words to help children 
correctly spell and pronounce them.

Build Words
Have children use letter tiles and trays to build 
the following words: hop, nap, cry, funny, happy. 
Then have children add suffixes, such as -s, -ed, 
-er, and -ing. Have them discuss with a partner 
the new words they made, any spelling changes 
they needed, and how adding the ending 
changed the word’s meaning.

DIFFERENTIATION 
Extra Support: Repeat the Build Words 
activity during small-group time for 
children who need more support. Fold 
in additional words with previously 
taught skills to extend the learning. 
Allow children to use their letter cards 
or letter tiles during independent work 
time to build and record on paper as 
many words as they can form.

DIFFERENTIATION 
Extra Support: For children who need 
more support, have them write the 
word on one side of an index card. On 
the other side, co-construct a simple 
sentence or phrase. Children will use 
these flash cards to practise reading 
the words in both isolation and in 
context.
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STEP 3STEP 2STEP 1
Teach High-Frequency Words
Introduce the following high-frequency words using the Read/Spell/Write/Extend routine: and, are, 
they, were.

1.   Read: Write the word in a context sentence, 
underline it, and read it aloud (e.g., They want 
to come with us.). Have children repeat. Then 
ask children to orally segment the word. 
Say: Tell me the sounds you hear in they. (/th/ 
/ā/) Then highlight the irregular spelling that 
children need to remember. Say: The second 
sound in they is /ā/. In this word, we spell the 
/ā/ sound with ey. This is the part of the word 
we need to remember. Underline, highlight, or 
draw a heart above this part of the word that 
has to be remembered “by heart.” 

2.  Spell: Have children chorally spell the word. 
If needed, do an echo-spell for children who 
are still learning their letter names.

3.  Write: Have children write the word as they 
say each letter name aloud.

4.  Extend: Have children write and complete this 
sentence: They were  yesterday.

Model Blending
Write the words cries, funniest, taking, and tapping on the board. Underline the ending to highlight the 
spelling change in each word. Model blending the words sound by sound. Run your finger under each 
letter or spelling as you say the sound. Have children repeat.

 Cumulative Review: Review previously taught 
sound-spellings to aid in proficiency. Note 
sound-spellings that children struggle with 

and provide additional small-group instruction 
and practice.

Blend Words
Use the “Blend Words: Inflectional Endings With Spelling Changes” activity to have children 
chorally blend the words on each line. Model, as needed. Children can then use the lists for further 
independent practice.  

 Corrective Feedback: Provide corrective 
feedback as needed. Point to the missed 
sound-spelling, state the spelling and sound 
(blending the word again), and then have 
children blend the word. 

 Cumulative Review: Add words with previously 
taught skills to the Blend Words activity to 
extend the learning, practice, and application. 
Use words with skills that children have not 

fully developed from the previous four to six 
weeks. This extra repetition will help children 
gain proficiency and serve as a good check for 
fluency and transfer abilities.

 Build Word Fluency: Assign partners to read 
the word lists during independent work time 
while you meet with small groups. Have 
children complete the Do More! activities, one 
per day. 

 Develop Phonological Awareness: Substitute Initial, Final, and  
Medial Sounds
Use this phonological-awareness routine to help children prepare for word study.

1.  Model: Say a word: call. Guide children to 
change the beginning sound: Change /k/ to 
/b/ in call. What’s the new word? (ball) Say 
another word: hard. Guide children to change 
the ending sound: Change /d/ to /t/ in hard. 
What’s the new word? (heart) Next, say another 
word: sat. Guide children to change the middle 
sound: Change /a/ to /ē/. What’s the new word? 
(seat)

2.  Practice: Repeat and add other words as time 
permits. Provide corrective feedback.

 Substitute initial sound: Change /b/ to /t/ 
in ball (tall); change /t/ to /w/ in take (wake); 
change /k/ to /t/ in kite (tight).

 Substitute final sound: Change /m/ to /ch/ 
in team (teach); change /p/ to /m/ in hope 
(home); change /l/ to /t/ in feel (feet).

 Substitute medial sounds: Change /a/ to 
/ā/ in man (mane); change /e/ to /ē/ in red 
(read); change /a/ to /ō/ in fan (phone).

3.  Support: Use letter tiles or letter cards. Build 
the word, then replace the letter or letters 
for the sound substituted. Guide children to 
blend the new word. For words in which the 
spelling difference might confuse children, 
use coloured connecting sound cubes. Say a 
word and have children place one colour cube 
for each sound they hear. It is best to use the 
same colour for all the sounds in the initial 
word. Ask children to point to and say the 
sound that is being substituted (e.g., medial 
sound), then remove that cube and replace it 
with a cube of a different colour for the new 
sound. Have children point to the new colour 
cube, say the new sound, and slide their finger 
under the cubes as they say the new word.
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Introduce the Sound-Spelling 
Review the inflectional endings -s and -es (plurals), -ed (past tense, three different sounds), and -ing. 
Explain that when adding an ending to a word, the spelling of the base word sometimes changes. 

Rules and Generalizations: Introduce the 
following spelling change rules: 

•  Consonant Doubling: The final consonant of a 
CVC base word is doubled (runner, running).  

•  Changing y to i: For words that end in y, change 
the y to i before adding a suffix (except for v for 
vowel digraphs like -ay and -ey).

•  Deleting the silent e: Remove a final e before 
adding a suffix (except when adding -s). 

 Write to Transfer Sound to Spelling: Write the 
words running, flies, happiest, and making on 
the board. Guide children to determine the 
base word and identify the spelling change.
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LANGUAGE VARIATION 
Articulation Support: Some English 
speakers may pronounce words with 
-ing as /ang/. For example, they will 
say thang for thing. Emphasize the /i/ 
sound in these words to help children 
correctly spell and pronounce them.

Build Words
Have children use letter tiles and trays to build 
the following words: hop, nap, cry, funny, happy. 
Then have children add suffixes, such as -s, -ed, 
-er, and -ing. Have them discuss with a partner 
the new words they made, any spelling changes 
they needed, and how adding the ending 
changed the word’s meaning.

DIFFERENTIATION 
Extra Support: Repeat the Build Words 
activity during small-group time for 
children who need more support. Fold 
in additional words with previously 
taught skills to extend the learning. 
Allow children to use their letter cards 
or letter tiles during independent work 
time to build and record on paper as 
many words as they can form.

DIFFERENTIATION 
Extra Support: For children who need 
more support, have them write the 
word on one side of an index card. On 
the other side, co-construct a simple 
sentence or phrase. Children will use 
these flash cards to practise reading 
the words in both isolation and in 
context.
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STEP 5STEP 4
Connect to Reading
Use “Interactive Story: Baking Pies.” Read 
the story with children several times. Model 
blending, as needed. Then have children 
independently complete the questions and 
prompts. Have children re-read the story 
multiple times for fluency. Use the enhanced 
Decodable Text Lesson Planner in the Program 
Guide to focus on vocabulary, comprehension, 
writing, and building early reading behaviours, in 
addition to the work with decoding and fluency.

Build Fluency  
Use the printable “Quick Check: Inflectional Endings With Spelling Changes” activity for additional 
fluency building and formative assessment. Begin by giving children two minutes to underline 
the spelling of the inflectional ending in each word. Then have them practise reading the words 
independently to prepare for the one-minute speed drill.

Inflectional Endings With Spelling Changes
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STEP 5
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• Build Fluency

STEP 4
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Spell Words
On a separate sheet of paper, have children spell the following words as you dictate each one: take, 
taking, party, parties, stop, stopped. Display the words and have children self-correct their answers. 
For children who need more support, guide them to orally segment the syllables in the word, and 
then attach a letter or spelling to each sound in the syllable one at a time. Use sound boxes and 
counters.

Build in Review: Use cumulative spelling 
sentences to monitor children’s spelling 
growth. See the sentences below. In addition, 
periodically review their writings, such as in 
their writing notebooks, and take note of words 
with previously taught phonics skills that they 
are not consistently and accurately spelling. 
Add these words to future dictation activities.

• She tried swinging the bat.

• We won’t be taking any quizzes next week.

• They grabbed some chairs from the room.

Sound Boxes and Counters
 EXTEND WORD STUDY KNOWLEDGE  

 Choose from the following activities to extend learning:  

Printable Learning Centre Activity—Find the Correct Spelling

Printable Independent Activity—Change It (Answers: 1. tries; 2. cried;  
3. stopped; 4. running; 5. making; 6. funniest; 7. happier; 8. taking)

Classroom Resources

Kit Resources

Kit Resources

LANGUAGE FOUNDATIONS         Phonics by Wiley Blevins

Interactive Story: 
Baking Pies 

Quick Check: Inflectional 
Endings With Spelling Changes

Blend Words: Inflectional Endings 
With Spelling Changes 

Letter Tiles and Trays Connecting Sound Cubes

Letter Tiles and Trays

Classroom Resources

Classroom Resources

DIFFERENTIATION 
Front-Load Content: For children who 
need support, guide them through an 
echo-read. Discuss the key ideas and 
vocabulary.

DIFFERENTIATION 
Support for Dyslexia: Children who 
have dyslexia or who have an IEP will 
struggle with automaticity. Focus 
instead on accurate reading of 
the words.

CONNECTED TEXT 
Extend the Reading: To build fluency, 
have children read additional decodable 
text. 

DIFFERENTIATION 
Modify Expectations: For children who 
need more support, modify the activity 
by focusing on one type of spelling 
change at a time (e.g., consonant 
doubling). Provide plenty of practice with 
it before moving ahead to the next type 
of spelling change (e.g., changing y to i).

MULTILINGUAL LEARNERS 
Spelling Differences: Children whose 
home language is not English may need 
more time to understand, internalize, 
and apply the concepts of inflectional 
spelling changes. Recognize that these 
children may need additional support 
and practice to develop the skills.

SUPPORT FOR INSTRUCTION AND PRACTICE 
For additional lesson details and support, see “Teaching Word Study” in the Program Guide.

WSC_Inflectional Endings With Spelling Changes_card_v1-9th.indd   2WSC_Inflectional Endings With Spelling Changes_card_v1-9th.indd   2 2023-12-15   4:09 PM2023-12-15   4:09 PM
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Quick Check

To the Teacher: Begin by giving children two minutes to underline the spelling of the inflectional 

ending in each word. Then have them practise reading the words independently to prepare for the 

one-minute quick check.

Name:              
               

               
               

               
               

        

Read the words many times. Your teacher will time you.   

Count how many words you can read in one minute. 

tries
cried

dies
skies

stopping hopped grabbed dropping

taking happiest funnier silliest

dropping stopping taking making

replies skies funnier happiest

tries hopped stopping taking

cried
tries jogged replies

grabbed dies
cried making

skies
silliest

dies happiest

making jogged skies funnier

1st Reading: 
 words read in one minute

2nd Reading: 
 words read in one minute

3rd Reading: 
 words read in one minute 
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Blend Words

Name: 

Read the words. 

fly flies cry cries cried
stop stopped hop hopped grabbed
run running make making baking
happy happier happiest silly silliest

Read the longer words.

disqualified occupied multiplies
butterflies misplacing exchanging
decreasing deciding eroded

Do More!

•  Build Reading Fluency: Read the word lists until you can read them quickly 
and correctly. Practise reading the lists each day.

•  Spell It: Have a friend say each word. Print the word on another sheet of 
paper. Check your answers.

•  Write About It: Write a story using the list words. How many words did you 
use? Circle them. 

Gr1_BlendWrds_InflectionalEndswSpellChanges_BLM_v1-pass1.indd   12Gr1_BlendWrds_InflectionalEndswSpellChanges_BLM_v1-pass1.indd   12
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ViewView

Students apply phonics skills with connected 

activity pages. 

Student Activity Pages 
This Vocabulary: Words Can Vary Slightly in Meaning 

Lesson Card provides step-by-step code-focused 

instruction for whole-group or small-group learning.

Lesson Cards

Wiley Blevins brings his engaging and easy-to-follow systematic, 
explicit approach to phonics instruction. Educators can 
systematically and sequentially teach foundational skills across 
dozens of flexible lessons.

Shades of Meaning Words 

Cut out the three words in each row.  
Put the words in order. 
Put the strongest word at the bottom.  
Glue the words on a paper strip.  
Colour each word with a different shade of the same colour.

Vocabulary: Words Can 
Vary Slightly in Meaning 

teeny small little 

gigantic huge big 

race run jog 

cry whimper  sob 

smile grin beam

drink gulp sip 

glance look stare 
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STEP 1

Introduce Shades of Meaning
Introduce the concept that words can vary slightly in 
their meaning and are used in specific contexts. Show 
children a paint chip from a paint store display. Ask 
children: What do you see on this paint chip? (e.g., Lots 
of green colours; different greens; light greens and 
dark greens) What is the same about all the colours on 
this paint chip? (They are all green.) What do you notice 
about the colours as you look from the bottom of the 
paint chip to the top? (They get lighter.) 

Introduce the concepts of “shade” and “intensity” by 
telling children: Each one of the sections on the paint 
chip is a different shade of green. The colour shades 
become more intense or strongest as you move down 
the paint chip from top to bottom. The most intense or 
strongest colour is at the bottom. 

Tell children that just like the shades of colour on a 
paint chip, words can also have shades of meaning. 
Display three words—cold, freezing, and cool—and a 
large strip of paper coloured in three shades of the 
same colour, similar to a paint chip. Write the words 

most intense or strongest at the bottom of the paper. 
Then ask children: What is similar about these three 
words? (They are about temperature or about the cold.) 
How might we order these words to show shades of 
meaning, just like the shades on the paint strip? Which 
word is the most intense or strongest? (freezing) Where 
should I put it on the paint strip? (At the bottom) Where 
should I put cool? (At the top) Why should I put it there? 
Where should cold go on the paint strip? (In the middle) 

Explicitly Teach Shades of Meaning 
Display the following sentences and have children 
decide which word would be best to describe the 
weather. (cool, cold, or freezing)

I wear a parka when the weather is ________. (freezing)

I wear a jacket when the weather is ________. (cold)

I wear a hoodie when the weather is ________. (cool)

Ask children: Why do you think we have more than one 
word to describe cold? 

STEP 2

Practice: Identify and Use Shades of Meaning
Provide each group with four cards with one of the 
following words on each card: nice, kind, friendly, pretty. 
Read the words aloud and ask: Which word does not 
belong? (pretty) Why doesn’t it belong? (“Pretty” is 
about how something looks.) What is similar about the 
other three words? (They are about how someone 
acts.) 

Say: Yes, they are all about how someone acts but they 
do not have exactly the same meaning—they have 
shades of meaning. Ask each group to order the words 
from most intense or strongest to least intense. Have 
children share their sorting and explain their thinking. 

Vocabulary: Words Can Vary Slightly in Meaning 

LANGUAGE FOUNDATIONS         
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READ ALOUD
Children can identify shades of meaning words 
they hear in the following stories:

 —  Alexander and the Terrible, Horrible, No Good, 
Very Bad Day by Judith Viorst, Atheneum Books 
for Young Readers, 1972

 —  Carmine: A Little More Red by Melissa Sweet, 
Clarion Books, 2008

 —  Stegothesaurus by Bridget Heos, Henry Holt 
and Company, 2018

DIFFERENTIATION
Extra Challenge: Provide children with the words 
from the “Shades of Meaning Words” activity,  
cut up and placed in an envelope so they are not 
pre-sorted by category. Children first have to 
decide which words belong together and then sort 
by intensity. Alternately, have children add a fourth 
word to the word group. (e.g., teeny, tiny, little, 
small)

Language Foundations Copyright © 2024 Scholastic Canada Ltd.  
Vocabulary ISBN: 978-1-4430-8805-3  V001

STEP 3

Apply: Identify and Use Shades of Meaning
Provide children with the “Shades of Meaning Words” 
activity and a strip of paper. As a class, read aloud 
each row of words. Ask: What is the same about each 
of the words in this row? or Why do you think these 
words belong together? (e.g., They are all words about 
smiling, drinking…)

Children work in groups or partners and cut out the 
words in each row. You may wish to give each group 
one or multiple rows of words to categorize and order. 
They decide how to order the words and then glue the 
words on the paper strip. They can colour each word 
with a different shade of the same colour to show 
intensity. Alternatively, you may wish to provide them 
with paint chips, and they can glue each word to a 
different paint chip. 

Ask each group to share how they ordered their words 
and to explain why they chose that order.  

Have each group select one set of words and write or 
say a sentence for each word that shows how the 
words are used in different contexts. 

Display the word strips or keep them at the writing 
centre for children to reference when creating texts. 

Gr2-Vocabulary-VaryMeaning_11th.indd   2Gr2-Vocabulary-VaryMeaning_11th.indd   2 2023-11-29   1:32 PM2023-11-29   1:32 PM

Vocabulary Development Card

https://www.scholastic.ca/education/pdfs/Activity-Pages-Vocabulary-Development.pdf
https://www.scholastic.ca/education/pdfs/Vocabulary-Development-card.pdf
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Students apply phonics skills with connected 

activity pages. 

Student Activity Pages 
This Language Conventions: Nouns Card provides step-by-

step code-focused instruction for whole-group or small-

group learning.

Lesson Cards

Wiley Blevins brings his engaging and easy-to-follow systematic, 
explicit approach to phonics instruction. Educators can 
systematically and sequentially teach foundational skills across 
dozens of flexible lessons.

Language Conventions Card

Interactive Story Language Conventions: 
Nouns    

Hi. My name is Kari. I am painting a big wall in town. Lots of 
people are helping.
First, some people drew a picture on the wall. It shows animals 
and plants under water.
Now, we will paint the picture.
I hope I get to paint a sea horse. 
I gasp when I get to the wall. There are so many cans of paint! 
I spot every colour I can think of. There are even paints that 
sparkle or glow.
I find a sea horse on the wall and get started.
We stop for lunch. I have pizza. Yum!
After we have finished, I stand back  
and look. I think we did a great job!
We all stand in front of the wall  
for a photo.
I print a copy off and hang  
it up.
I feel happy when I look at it.

Language Foundations Copyright © 2024 Scholastic Canada Ltd. Painting: © TopVectors/Getty Images

Wall Art 

Interactive Story Language Conventions: 
Nouns    

Name: ______________________________________________________________

Read the story. Then answer the questions.

Wall Art 

1. Draw a box around the nouns. (Hint: the people, places, and things)
2.  Underline the nouns that are things.
3.  If you were to help paint the wall, what picture would you add? Write 

about it.

Hi. My name is Kari. I am painting a big wall in town. Lots of 
people are helping.
First, some people drew a picture on the wall. It shows animals 
and plants under water.
Now, we will paint the picture.
I hope I get to paint a sea horse. 
I gasp when I get to the wall. There are so many cans of paint! 
I spot every colour I can think of. There are even paints that 
sparkle or glow.
I find a sea horse on the wall and get started.
We stop for lunch. I have pizza. Yum!
After we have finished, I stand back  
and look. I think we did a great job!
We all stand in front of the wall  
for a photo.
I print a copy off and hang  
it up.
I feel happy when I look at it.
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Person, Place, or Thing Language Conventions: 
Nouns   

Name: ______________________________________________________________

Put the nouns that you find in the chart.

Person Place Thing

people town picture
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Language Conventions: Nouns

STEP 2

 Introduce the Language Convention
•  Have the class participate in a game of Noun 

Scavenger Hunt. In partners, invite children to walk 
around the classroom and down the hall. Tell them to 
notice what they see on their walk, e.g., desks, a door, 
the library, the stairs. You may wish to distribute a 
blank piece of paper and a pencil to each pair so they 
can quickly draw or write down what they see. Back 
in the classroom, ask children to each share one 
word to describe that they saw on their Noun 
Scavenger Hunt. Revisit the Person, Place, or Thing 
chart, and ask children where it should go in the 
chart. Ask: Is it a person, a place, or a thing? Write the 
information under the appropriate heading. 

   As you add to the chart, discuss singular nouns and 
plural nouns. Say: We said that desks could be a 
noun to add under thing. Look at how I write it. What 
letter is on the end? (the letter s) We add s to some 
words to make them mean more than one. We call 
these words plural nouns. (See the Word Study card 
Plurals for more information on forming the plurals 
of nouns.)

•  Provide children with the “Person, Place, or Thing” 
printable so they can keep track of nouns in their reading.

STEP 1

Introduce the Interactive Story
•  Provide the class with the Interactive Story called 

“Wall Art” as a mentor text for the class to chorally 
read or share-read. After the first reading of the text, 
ask: What is this story about? Who is the main 
character? What is the character telling us? 

•  Begin an anchor chart listing the people in the story. 
In an open discussion, have children also identify a 
few of the places and things. Add these categories to 
the anchor chart and list children’s suggestions.

   Then say: We have a name for people, places, and 
things. They are called nouns. 

•  Say the word nouns. Write nouns on the board. Say 
the sound for each letter. Blend nouns aloud as you 
run your finger under each letter. Ask children to say 
the sound each letter represents. Have children share 
what the word noun means and give an example.

STEP 3

Guided Practice
•  Provide small groups with a variety of magazines and 

flyers. Have them cut out pictures of people, places, 
and things and make a chart to organize their 
pictures. Suggest children model their charts on the 
class anchor chart developed earlier in the lesson. 
Provide groups with glue and a blank sheet of paper 
for their charts. 

•  As a class, re-read the Interactive Story. Have 
children place a box around the nouns on their 
individual copies. Next, have children underline the 
nouns that are things. Invite them to provide further 
examples for the class chart and why each word is in 
that category. Use the class chart to identify all 
nouns so that children can monitor their own copies 
and knowledge of nouns.

LANGUAGE FOUNDATIONS         

Person Place Thing
people town wall

picture

Gr1_LangConventions-nouns_ver1_20th.indd   1Gr1_LangConventions-nouns_ver1_20th.indd   1 2023-12-04   3:07 PM2023-12-04   3:07 PM

STEP 4

Independent Practice
•  Have reading partners choose three nouns from their 

picture sort—one from each category—and write one 
or two sentences using the nouns. (e.g., Mom packs 
my lunch. She walks me to school. I see my friends.)

STEP 5

Apply to Reading and Writing
•  Have a whole-class discussion on using nouns in a 

sentence. Say: What are some nouns that we could 
use to write a sentence? Provide prompts on chart 
paper if needed. Say: Now let’s think of a way that we 
could use these nouns in a sentence, or two 
sentences. Provide one example, e.g., The apple is 
red. Ask: Is red a noun? Is apple a noun? Next, have 
children provide one or two other examples. Write the 
examples on chart paper for all to see and use for  
re-reading. Discuss whether the noun is a singular 
noun or a plural noun and where they fit into the 
categories of person, place, or thing. 

•  Refer children back to the Interactive Story “Wall Art.” 
Read the following direction line with the class: If you 
were to help paint the wall, what picture would you 
add? On the lines provided, have partners write two 
sentences, each containing a noun or two. Remind 
children to start each sentence with a capital and 
end with a period.

Have partners share some examples with the whole 
class. Write some on chart paper for display.

•  During writing time, have children share with the class 
some nouns that they have included and whether they 
are a person, place, or thing.

•  During small-group reading, discuss nouns children 
have identified.

•  During independent reading, occasionally ask 
children to identify a few nouns.

Assessment
Assess children’s knowledge of the following:
•  Nouns
 — in reading
 —  in writing

• Singular Nouns
 —  in reading
 —  in writing

• Plural Nouns
 —  in reading
 —  in writing

READ ALOUD
•  Any book selected for a read aloud will have 

examples of nouns. Stop to re-read a sentence 
and ask students to identify a noun. 

•  There are many videos of books that could be 
used for reading aloud, including:

 —  Whose TEETH Are These? by Wayne Lynch, 
Whitecap Books, 2011

 —  MunCha! MuncHa! MuNcha! by Candace 
Fleming, Atheneum Books for Young Readers, 
2002

 —  Hey, Little Ant by Phillip and Hannah Hoose, 
Tricycle Press, 1998

CROSS-CURRICULAR CONNECTION: ART
•  Re-read “Wall Art” and ask children to choose a 

sentence they wrote that describes what they 
would like to put on this wall. 

Distribute pieces of paper to the children and 
have them draw what they would add to the wall.

Have children label their picture or write their 
sentence about the picture. Next, tell them to 
draw a box around each noun.

Place all the pictures on a mural or along a wall 
for independent reading practice.

Language Foundations Copyright © 2024 Scholastic Canada Ltd.  
Language Conventions ISBN: 978-1-4430-8698-1  V001
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Scope & Sequence

Articulation Cards, Alphabet Cards, 
and Letter-Sounds Flash Cards

Phonics From A to Z

Wiley Blevins brings his engaging and easy-to-follow systematic, 
explicit approach to phonics instruction. Educators can 
systematically and sequentially teach foundational skills across 
dozens of flexible lessons.

Additional Resources

Leading phonics expert Wiley Blevins’ 

bestselling Phonics From A to Z includes the 

latest in phonics instruction and the science 

of reading, as well as current research on 

handwriting and phonemic awareness.

These Cards support fluency, foundational 

language instruction, and skill-building.

The Scope & Sequence was designed with 

and reviewed by expert authors and advisers. 

It serves as the organizational backbone for 

Language Foundations and includes systematic 

instruction, targeted practice, and application 

for each step of the scope and sequence.

16    Language Foundations Program Guide    17

Language Foundations Scope & Sequence K–3
The Language Foundations Scope and Sequence was designed with and reviewed by our expert authors 
and advisors. It serves as the organizational backbone for Language Foundations, which includes systematic 
instruction, targeted practice, and application for each step of the scope and sequence. Consistent review 
and opportunities for assessment are woven in throughout the resource.

Alphabet Knowledge
Letter Names, Shapes, and Sounds

Consonants and  
Short Vowels

m 
s 
t 
Short a 
p  
c 
Inflectional  
  Ending -s* 
n  
d 
r 
Short i 
h 
Possessives  
  With ’s* 

Consonant Blends
s-Blends 
l-Blends
r-Blends

Review: Consonants  
and Short Vowels &  
Consonant Blends

Consonants and Short Vowels 
Possessives* 
Contractions With ’s*  
Single-Syllable Words 
  With Open Long Vowels 
Consonant Blends 
Double Final Consonants 
Final Consonant Blends 
Inflectional Ending -ed* 

b 
l  
f 
Short o 
j 
Final x 
k, Final -ck 
Short e 
g 
v 
w  
Short u 
y 
qu (kw) 
z

Consonant Digraphs
Digraph sh 
Digraph th 
Inflectional Ending -ed* 
Digraph ch 
Digraph ck 
Digraph wh 
Final Digraphs ch, tch 
Final Digraph sh 
Final Digraph th 
Inflectional Ending -es* 
Final Digraphs -ng, -nk 
Inflectional Ending -ing* 
Contractions With ’ll  
  (will) (he’ll, she’ll, we’ll)* 
Ending Spelling Pattern dge

Long Vowels
Long Vowels With Final e  
Soft c and Soft g 
Final-e Syllables* 
Compound Words* 
Two-Syllable Words (Closed Syllables)* 
Long a (ai, ay) 
Long e (ee, ea, ie) 
Long i (ie, igh) 
Long o (oa, ow) 
Long u (ew, ue) 
Vowel-Team Syllables* 
Long e (y, ey) 
Long i (y) 
Inflectional Endings  
  With Spelling Changes:  
  -y to i, Drop Final e* 
Open and Closed Syllables  
  (V/CV, VC/V)* 
Contractions With n’t (not)* 

*Word Study

Complex Vowels
r-Controlled Vowels ar, or, ore 
r-Controlled Vowels er, ir, ur 
Suffixes -er, -ly* 
r-Controlled Vowel Syllables* 
Inflectional Endings With Spelling  
  Changes: Double Final Consonant* 
Variant Vowels Short oo (oo, u) and  
  Long oo (u_e, oo, ue, ew) 
Variant Vowel /ô/ (a, au, aw) 
Contractions With would (-’d)  
  and have (-’ve)* 
Diphthongs oi, oy 
Diphthongs ou, ow 
r-Controlled Vowels /âr/ (air, ear, are) 
Variant Vowels all, oll, ull

More Word Study and 
Special Spelling

Silent Letters kn, wr, mb, gn, gh, ch 
Long Vowel Spelling  
  Patterns ind, ild; old, olt, ost 
Prefixes pre-, re-, de- 
r-Controlled Vowels /ûr/ (or) 
Prefixes un-, non- 
Consonant + le Syllables 
Schwa 
Prefixes mis-, dis- 
Prefixes de, a (schwa a), co, uni, bi, tri 
Three-Syllable Words 
Suffixes -ful, -less 
Long a (ea), Long oo (ui, ou) 
Short e (ea) 
Suffix -y 
Variant Vowel /ô/ augh, ough 
/f/ ph 
Long a (eigh) 
Multisyllabic Words 
Suffixes -er, -or, -est 
Suffixes -ure, -ist, -ish, -able, -ible, -ion, -ness 
Suffixes -ment, -tion, -sion, -ture 
Suffixes -ic, -al, -ial, -ous, -ive 
Prefixes trans-, post, inter-, intra-, over-, 
under-, sub-, non-, in-, im-, anti-, mid-

R
EC_3-5_AlphabetCards_ENG.indd   36

10/4/19   1:54 PM
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Students PRACTISE the discrete phonics skills they are learning with 
90 two-sided decodable text cards that incrementally target individual 
sound-spellings, and provide an accessible and manageable format to 
confidently practise newly taught phonics skills. 

Teacher’s Guide Student Cards

The Teacher’s Guide includes lessons plans 

for each Short Reads Decodable text card that 

targets foundational skills.

Students read in small groups and  

receive targeted practise in a particular 

phonics skill.

View

PRACTISE

A Huge Pet

View

TM

READ TO KNOW

T E X T S E T S

TEACHING PHONICSW I L E Y B L E V I N S

S H O R T  R E A D S

DECODABLES
TM

TM

TMTeacher’s
Guide

STUDENT CARDS

31-40

SCHOLASTIC  DIGITAL SAMPLER

https://www.scholastic.ca/education/pdfs/Short%20Reads%20Decodables-A-Huge-Pet-Lesson-Plan/
https://www.scholastic.ca/education/pdfs/Short-Reads-Decodables-A-Huge-Pet-Student-Card/
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Students APPLY phonics skills to more complex texts by continually  
and cumulatively spiraling prior phonics skills with topic-based text sets, 
providing a bridge from decodable to authentic texts. APPLY

Teacher’s Guide Decodable Readers

Bones! Bones! 
Bones!

Bone! Bones! Bones! 
Video

Students engage with thematically connected 

texts, videos, and writing prompts in small 

groups, independently, or in pairs.

Online Resources

A robust Teacher’s Guide provides educators 

with lesson plans, activities, and discussion 

prompts to build foundational vocabulary, 

comprehension, and writing skills.

Watch & Learn videos connected to each text 

set provide pre-reading context, background 

knowledge, and vocabulary building.
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64      Read to Know Text Sets Teaching Guide

Text Set 7: Bones, Bones, Bones!

Review the Video
Have children view (or review) the video to build background knowledge 
and vocabulary before reading. You may wish to guide viewing using the 
following steps.      Available in English and Spanish   • Set Purpose: Let’s watch and pay close attention to how our bones help us. 
• View: Pause from time to time to guide thinking and discussion. • After Viewing: Restate the Set Purpose task and invite responses.
• Review Content-Area Vocabulary: Review the content words from the video 

listed at left. Let children know they will find these three words in the book 
Bones! Bones! Bones!. 

First Reading
• Read aloud the title and have children repeat it.• Read aloud the text; have children echo-read it or whisper-read on their own.
• Invite children to take turns reading to a partner. Listen to children read and give 

help as needed. 
• Have children share their reactions to the text.

Second Reading
• Ask a volunteer to read the title. • Have children whisper-read on their own.• Invite children to take turns reading to a partner. Listen to children read and give 

help as needed.

After Reading
Build Comprehension Use the following questions to monitor comprehension and 
reinforce knowledge and vocabulary. • What is a skeleton? Why is it important? Key Ideas and Details• Where is your spine? Why is it important? Key Ideas and Details • What is one fact from this book you might like to share with a friend or 

family member? Why? Connect Ideas
 Respond and Write Invite children to write and draw about facts they have 

learned. Informative/Explanatory Then ask them to complete the additional activity.

Read Book 1

Phonics Focus and 
Other Targets
• Long Vowels: Final e: Blake, bones, Dave, Kate, makes, race, shape, spine, take, these 
• Soft c and g: Dodge, race

Content-Area Vocabularybones, skeleton, spine

New High-Frequency Wordsdown, have, now, of, what

Challenge Words
body, whose 

 Language Support
Read aloud the text on page 3: “A skeleton makes up the bones in a body.” Explain that “makes up” is a way of saying that the pieces of something combine together to form one thing. Give other examples, such as: Our class is made up of all the children in this room.
Point out that the sentence “The spine runs down the back of the body” (page 9) does not mean exactly what it says. Explain that this is a way of saying that the spine stretches or goes from the top to the bottom of the back.

by Jane Craft

Watch & Learn Video  “Bones, Bones, Bones!”

Shared Content-Area Vocabularybones  skeleton  spine
Shared High-Frequency Words down  have  now  of  what

TEXT SET 7

BONES! BONES! BONES!
BONES! BONES! BONES! 

Blake
bones
Dave
Kate
makes
race
shape
spine
take 
these

Vowel-Consonant-e

Dodge
race

Soft c and g body
whose
 

Bones! Bones! 
Bones!

Informational: Retelling 

Bones? No Bones? Informational:  Expand Knowledge
Yikes! Realistic Fiction

Phonics Focus and Other Targets Challenge Words

Decodables

SCHOLASTIC

&FPO

Bones! Bones! Bones!Your skeleton is made up of all the bones in your body. How many bones do 
you have? How do your bones help you? You won’t believe all there is to learn 
about bones!
Genre: Informational: Retelling—This text retells key ideas from the video “Bones, Bones, Bones!”
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Watch & Learn Video  

“Bones, Bones, Bones!”

Shared Content-Area Vocabulary

bones  skeleton  spine

Shared High-Frequency Words 

down  have  of  now  what

TEXT SET 7

BONES? NO BONES?
BONES? NO BONES? 

Ace
bones
game
glide
grace
huge
like
made
make
name

Vowel-Consonant-e
grace
huge
Midge
Midge’s

Soft c and g
most
or
rules
says
 

Page
place
quite
race
shapes
slide
snake
snakes
takes
use

Bones! Bones! Bones! Informational: Retelling 

Bones? No Bones? Informational:  

Expand Knowledge

Yikes! Realistic Fiction

Phonics Focus and Other Targets
Challenge Words

Decodables

SCHOLASTIC

&FPO
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Bones? No Bones? 

Join Miss Page’s class as they try to figure out which animals have bones and 

which animals do not. Will you be able to tell?

Genre: Informational: Expand Knowledge—This text reviews information from the video and 

playfully expands on ideas about animals that do and do not have bones and spines.

Review the Video

Have children view (or review) the video to build background knowledge 

and vocabulary before reading. You may wish to guide viewing using the 

following steps.       Available in English and Spanish   

• Set Purpose: Let’s watch and pay close attention to which animals are vertebrates—

that is, which ones have or don’t have bones and spines.

• View: Pause from time to time to guide thinking and discussion. 

• After Viewing: Restate the Set Purpose task and invite children to report 

on what they heard and saw. (Humans, fish, and snakes are vertebrates. 

Worms, octopuses, and crabs are invertebrates.)

• Review Content-Area Vocabulary: Review the content words from the video 

listed at left. Let children know they will find these three words in the book Bones? 

No Bones?

First Reading

• Read aloud the title and have children repeat it.

• Read aloud the text; have children echo-read it or whisper-read on their own.

• Invite children to take turns reading to a partner. Listen to children read and give 

help as needed. 

• Have children share their reactions to the text.

Second Reading

• Ask a volunteer to read the title. 

• Have children whisper-read on their own.

• Invite children to take turns reading to a partner. Listen to children read and give 

help as needed.

After Reading

Build Comprehension Use the following questions to monitor comprehension and 

reinforce knowledge and vocabulary. 

• The children in the book play a game called “Bones? No Bones?” 

How would you explain the directions for playing this game? Key Details/Retell 

• Why might a “Bones? No Bones?” player answer that a snake has bones? 

Key Ideas and Details 

• Which animals would you want to act out in this game? Make Connections

 Respond and Write  Invite children to write and draw about an animal that has 

bones. Informative/Explanatory 

Then ask them to complete the additional activity.

Phonics Focus and 

Other Targets

• Long Vowels: Final e: Ace, bones, 

game, glide, Grace, huge, like, made, 

make, name, Page, place, quite, 

race, shapes, slide, snake, snakes, 

spine, takes, use

• Soft c and g: Grace, huge, Midge, 

Midge’s, Page

Content-Area Vocabulary

bones, skeleton, spine

New High-Frequency Words

down, have, now, of, what

Challenge Words

most, or, says

 Language Support

As children learn about parts of 

human and animal bodies, point out 

the word fins on page 10. Explain 

that fish use their gills to breathe 

underwater. They use their fins to 

help them move through water. 

Show images or a video if possible.

Read Book 2
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“Bones, Bones, Bones!”

Shared Content-Area Vocabulary

bones  skeleton  spine

Shared High-Frequency Words 

down  have  now  of  what

TEXT SET 7

BONES! BONES! BONES!

BONES! BONES! BONES! 

Blake
bones
Dave
Kate
makes
race
shape
spine
take 
these

Vowel-Consonant-e Dodge
race

Soft c and g
body
whose
 

Bones! Bones! Bones! Informational: Retelling 

Bones? No Bones?
Informational:  

Expand Knowledge

Yikes! Realistic Fiction

Phonics Focus and Other Targets 
Challenge Words
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& ™ Watch & Learn Video  “Bones! Bones! Bones!”

Shared Content-Area Vocabularybones  skeleton  spine
Shared High-Frequency Words down  have  now  of  what

TEXT SET 7

YIKES!YIKES! 

cute
faces
home
huge
made
names
place
race
ride 
rode

Vowel-Consonant-e
faces
Gem
huge
place
race
Ridge

Soft c and g break 
keep  
or  
their 

safe
smile
time
used
wide
wrote
yikes

Bones! Bones! Bones! Informational: Retelling 
Bones? No Bones? Informational:  

Expand Knowledge
Yikes! Realistic Fiction

Decodable Words With the Targeted Elements Challenge Words
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“Bones, Bones, Bones!”

Shared Content-Area Vocabulary

bones  skeleton  spineShared High-Frequency Words 

have  of  now  what

TEXT SET 7

BONES? NO BONES?

BONES? NO BONES? 
Ace
bones
game
glide
Grace
huge
like
made
make
name
Page

Vowel-Consonant-e

Grace
huge
Midge
Midge’sPage

Soft c and g
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or
rules
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snake
snakesspine

takes
use

Bones! Bones! Bones! Informational: Retelling 

Bones? No Bones? Informational:  Expand KnowledgeYikes! Realistic Fiction

Phonics Focus and Other Targets

Challenge Words

RL Decodables_Text Set 7_Bones No Bones_COV.indd   2-3
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Yikes!
Bones?  

No Bones?

SCHOLASTIC  DIGITAL SAMPLER

https://www.scholastic.ca/education/pdfs/Read-To-Know-Text-Sets-Text-Set-7-Lesson-Plans/
https://www.scholastic.ca/education/pdfs/Read-To-Know-Text-Sets-Yikes/
https://www.scholastic.ca/education/pdfs/Read-To-Know-Text-Sets-Bones-No%20Bones/
https://www.scholastic.ca/education/pdfs/Read-To-Know-Text-Sets-Bones-Bones-Bones/
https://watchandlearn.scholastic.com/videos/health-and-safety/health/bones-bones-bones.html
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Practical assessment opportunities are incorporated across all three 
resources with check-ins, information gathering, built-in reviews, and 
formative assessments. ASSESS

Assessment
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Assessments

Preparation 
1.  Make a class supply of the Comprehensive Spelling Survey: Individual Scoring Sheet. 

2.  Administer the assessment to each child in the class three times a year—at the beginning, 
middle, and end. This assessment can be administered individually, in small groups, or with 
the whole class.

3.  Gather and record all children’s scores for each testing period to determine small-group 
differentiated instructional needs. 

Comprehensive Spelling Survey 
This assessment consists of 40 words to confirm children’s spelling skills. Some children do 
well reading words with taught phonics skills, yet struggle spelling words with those same 
skills. Spelling generally lags behind reading development and requires more time and intensity 
in terms of instruction and practice. In addition, children might be at different places in their 
development and mastery of phonics skills in decoding versus encoding. 

1.  Read each word aloud. Ask children to write the word on the Comprehensive Spelling Survey: 
Individual Scoring Sheet. Record the child’s errors to use for error analysis. The specific errors 
in each category are more important than the overall score. 

2.  You might want to administer only a few sections each day due to time constraints. 

Next Steps: If children misspell two or more of the target spellings in each section of the 
assessment, then instruction should begin in that skill set (e.g., short vowels).

Comprehensive Spelling Survey: Directions Assessments
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Complex-Vowel Assessment

Name 

Word Reading

 1. stir  11. spark

 2. mood  12. stalk

 3. frown  13. flaw

 4. broil  14. wear

 5. vault  15. should

 6. glare  16. clerk

 7. clue  17. hood

 8. thorn  18. burn

 9. knew  19. ground

 10. stairs  20. joy

View View View

Phonemic Awareness Comprehensive Spelling Survey Complex-Vowel 

Rhyme, syllables, initial sounds, final sounds, 

medial sounds segmentation, blending, and 

manipulation.

Short vowels, consonant blends and digraphs, 

final/silent e, long vowels, complex vowels, 

word study (prefixes and suffixes), and 

multisyllabic words.

Short Vowels, Consonant Blends and Digraphs, 

Long Vowels, and Complex Vowels.

Assessments

Name 
Rhyme

1.

2.

3.

4.

5.

6.

7.

8.

 9. 

10.
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For each numbered item, 
have the child say the first 
picture name, then circle 
the picture in the row whose 
name rhymes with it.

Phonemic-Awareness Assessment: Part 1

SCHOLASTIC  DIGITAL SAMPLER

https://www.scholastic.ca/education/pdfs/WBTPK3_OnRes_Assessments_Phonemic_Awareness.pdf
https://www.scholastic.ca/education/pdfs/WBTPK3_OnRes_Assessment_ComprehensiveSpellSurvey.pdf
https://www.scholastic.ca/education/pdfs/WBTPK3_OnRes_Assessments_ComplexVowels.pdf


Click Here to Contact Your Local Education Consultant for more information!

https://www.scholastic.ca/education/contact-us.php

