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Guided Reading Teaching Plan

Is It Alive?
Written by Nicholas Kouncar

Summary: The text and supporting photographs compare live
animals with inanimate things (e.g., toys, a garden ornament, and a
statue) that look like them.

Text Supports
� repetitive language pattern on pages 2–11
� photographs strongly support the text
� one line of print on each page
� consistent placement of text on each page

Possible Text Challenges
� photo of lamb on page 8 may be misinterpreted as a sheep
� change in language pattern on page 12
� question marks

Reading Strategies

Comprehension Strategies
� making connections: comparing
� predicting

Working with Words
� using photo cues to support word recognition

and word solving
� using initial letters/sounds to read unfamiliar

words

Assessment Opportunities
Note each student’s ability to:

� track print and show understanding of print
concepts

� make connections: comparing
� make predictions
� use photo cues and initial letters/sounds to read

unfamiliar words
� recognize high-frequency words

(see reverse for Small-Group Shared Reading Teaching Plan)

Word Count: 49
High-frequency Words: cat, is,
not, this

Text Type: Non-fiction: Description — Comparison

Guided Reading Level: B

When assessing students’ learning, make sure
you observe them throughout the Guided Reading session and not just at
the end.

Teaching Tip :

1GRADE ONE



Activating and Building Prior Knowledge
Show the front cover of the book, and read the title and author’s name, finger
tracking under the text as you read. Ask,What’s the animal in the photograph?
Yes, it’s a frog. Is it alive? Why do you think so?

Read the back cover text to students, finger tracking under the text as you read.
Encourage students to talk about the characteristics of each duck and about what a
live duck can do that a toy duck can’t do (e.g., The live duck can breathe, eat, swim,
walk, and fly.). So, it says, “This duck is alive. This duck is not alive.” Let’s look at the
first two pages in the book (finger tracking as you read). “This horse is alive. This
horse is not alive.” There is a pattern here.We’re going to see that same pattern through
most of this book.What other animals do you think we’re going to see and read about?

Overcoming Text Challenges
Remind students that they should look at both photographs and words if
they are having difficulty with a word. Tell them that the language pattern you
have identified helps the reader to read the book, but that they should be
ready for the pattern to change, especially near the end of the book.

Setting a Purpose
Tell students that, as they read the book, they are to think about how each pair
of animals is the same and how each pair is different.

Give each student a copy of the book, ask them to locate the first word on
page 2, and direct them to read the book independently.

Listen to each student read, observing their print tracking and word-solving
behaviours. Provide prompts, as needed, and positive reinforcement for the
use of effective strategies (e.g., I liked the way you checked the photo to help you
figure out ______ ). Record your observations on each student’s Reading
Behaviours and Strategies Record Sheets (see the Reading Guide).

Note students’ successful use of reading strategies and any difficulties they
encounter.

If students finish before others have completed the reading, ask them to go
back and reread, then discuss with a partner the similarities and differences
they noted in the animal pairs.

Predicting

Making connections:
comparing/predicting

Word solving and building

Making connections:
comparing
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BEFORE READING

ESL students may be unfamiliar with some of these
animals. Focus on a single attribute (e.g., movements, sounds, or skin/fur)
when initially comparing and contrasting.

ESL Note:

DURING READING

With early-level books, it’s important to hear all of
the students read two or three pages of text to ensure that they are using
effective reading strategies.

Teaching Tip :



Making connections:
comparing

Predicting

Word solving and building

Making connections:
comparing

Making connections:
comparing

High-frequency words

Facilitate discussion about the similarities and differences noted with each 
featured animal. Finish this segment of the lesson by asking each student, 
Tell us one of the things you thought about that shows when an animal is alive.

Ask, Were all the animals that we thought might be in the book in it? Were there 
any animals in the book that we didn’t think of?

Talk about any challenges you observed while students were reading the text. 
For example, have them look at pages 8 and 9. Say, I noticed some of you called 
this animal a sheep. Let’s check the word you thought said sheep. We’d need an 
“s” and an “h” to make the “sh” sound at the beginning of the word sheep.
(Print sheep on the board.) Can someone tell me what sound this first letter 
makes (pointing to the “l” in lamb). Yes, it’s “l.” That’s a baby sheep, isn’t it?
What word, starting with the sound “l” means a baby sheep? Right, a lamb. 
Always check the beginning letter of a word you’re not sure of when you’re using 
a picture or photo for clues about what a word might be.

Talk about effective strategies that you observed as you heard students read. 
For example, When Sophie was reading this last page (show page 12), she read 
“This cat is alive.” That’s the way the author always describes a new animal, isn’t 
it? Then she noticed the question mark at the end, and knew something wasn’t 
quite right, so she reread the page very carefully. Well done, Sophie. You noticed 
that something was different, and you reread the sentence to fix the problem.

Rereadings
Provide opportunities for each student to reread the book with a partner.

Focused Follow-up
The following activities are optional. Choose those that best meet your 
students’ needs.

Animal Actions
Ask students to talk with a partner about what they might see each of the 
book’s live animals doing in real life (e.g., a frog jumping onto a rock in the 
pond, a lion roaring at other animals in the jungle). Leave enough time for 
sharing ideas with the whole group.

What Can These Animals Do?
Ask students to complete each sentence on the BLM, by writing their ideas 
about what each of the live animals can do. Have them draw lines to connect 
each animal’s picture with the sentence that describes it. They can draw a 
picture of their favourite idea on the back of the page or on a separate page, 
and write a new sentence about the animal they have drawn. Completed pages 
could be made into a big book for a Literacy Centre.

Word Building
Students can practise building high-frequency words (e.g., is, this, not), and 
animal nouns (e.g., frog, duck, cat), using card, magnetic, or plastic letters.
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AFTER READING

Home Links
Have students take home a
reproducible version of this
text. See www.lpey.ca.



What Can These Animals Do? Name: ________________________________

© Scholastic Canada Ltd., 2006 Is It Alive? Teaching Plan ISBN 978-1-4430-8094-1 

A horse can ______________________

A frog can ________________________

A lion can ________________________

A lamb can ______________________

A duck can ________________________

A cat can __________________________



Small-Group Shared Reading Teaching Plan

Is It Alive?

Summary: The text and supporting photographs compare live animals
with inanimate things (e.g., toys, a garden ornament, a statue) that look
like them.

Reading Strategies

Comprehension
� making connections: comparing
� inferring

Working with Words
� tracking print

Assessment Opportunities
Note each student’s ability to:

� join in the shared reading
� make connections: comparing
� make inferences
� track print

(see reverse for Guided Reading Teaching Plan)

First Reading

Text Features
� back cover text

Print Concepts
� repetitive language patterns
� question mark
� one line of text on each page

Inferring
Activating and Building Background Knowledge
Hold up your copy of the book, so that everyone can see the text and
photographs clearly. Finger track along the text as you read.

Read the title and author, using prompts to highlight concepts, e.g., The author
is the person who wrote this book. Ask students to name the animal and answer
the title’s question, “Is it Alive?” Encourage students to give reasons to support
their inference that the frog on the front cover is alive.

BEFORE READING

1GRADE ONE

Text Type: Non-fiction: Description — Comparison

For more information on
Small-Group Shared
Reading, see the Reading
Guide for grade one.
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Turn to the back cover and point out the text that is printed there. Ask students
why an author might write material on the back cover of the book. Read the
back cover text, finger tracking as you read. Invite students to talk about the
characteristics of each duck on the back cover, and ask,What can the live duck
do that the toy duck can’t do? The live duck can breathe, eat, swim, walk and fly.
Tell students that they’re going to be reading about other animals. Ask,What
other animals do you think might be in this book?

Setting a Purpose
Tell students that as you read the book together, you want them to think about
how each pair of animals is the same and how each pair is different, just as
they did when they read about the ducks on the back cover.

Model print concepts as you get ready to read, e.g., Let’s start on the first page,
and find the first word on the page. Track the print on each page as you read
with the group.

Tell students that the author uses the pattern they have already read in the back
cover text (“This _____ is alive. This _____ is not alive.”) on most of the book’s
pages. Invite them to join in when they feel comfortable with the pattern.

Pause to talk about the photographs of some of the animals, and about the
similarities and differences observed, e.g., Let’s take a closer look at the frogs on
these two pages (pages 4 and 5).What do you see that looks the same? What’s
different about the way they might feel if you touched them?

Say, Let’s talk about what you noticed that was the same or different about each
pair of animals. Turn to the pages that are being talked about as specific
animal similarities and differences are raised.

Ask,How can you tell if something is alive? What does it mean to be alive?
Ask each student to think about, then verbalize, one thought that shows their
understanding of what it means to be alive. Ask, How do we know, for sure,
when something or someone is alive? Some students might comment on the fact
that none of the animals in the book are actually alive, as they are just pictures
of the animals, so they can’t move or breathe or eat or do any of the things a
live animal can do. Help students to see that our own experience helps us to
recognize the difference between a real animal and a drawing or photograph of
one. Have them consider photographs of themselves or their pets.

Predicting/text features

Making connections:
comparing

Tracking print/
print concepts

Building confidence

Making connections:
comparing

Making connections:
comparing

Inferring
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This might be a difficult concept for ESL students.
Extra modelling may be necessary. If possible, bring in a live animal and
non-living model. Compare and contrast using simple observations and
yes or no answers.

ESL Note:

DURING READING

AFTER READING



Print concepts

Text features

Making connections:
text to self

Making connections:
comparing

Letter knowledge

Phonological and phonemic
awareness

For rereadings of the text, give each student a copy of the book, but continue
to choral read the text. Support the development of print concepts and
tracking behaviours by modelling using your own copy of the book and by
assisting individual students when necessary.

For each rereading, we suggest that you select a balance of Print Concepts,
Comprehension, and Working with Words strategies from the following
suggestions. Make your selections based on the needs of your students.

Print Concepts, Book Handling, and Text Features
Provide opportunities for students to develop print concepts and to practise
tracking print. Note students’ ability to do one or more of the following:

� move from left to right pages, and turn to the next page
� locate specific words or phrases on a page (e.g. alive, not alive)
� eye-voice match some words (i.e., one-to-one matching)

Review the title and author, and ask students to point out the same information 
on the title page. Review the function of the question marks on the front cover, 
title page, and page 12. Have a student read those sentences. If they do not read 
the sentences as questions, model reading for them and ask what the difference 
is. Point out that a sentence with a period is read differently from a sentence 
that ends with a question mark.

Focusing on Comprehension
Have students work in pairs and select a live animal in the book about which 
they have experiential and/or book knowledge. Ask them to talk about details 
that show that the animal is alive (e.g., the texture of the real horse’s hair, the 
warmth of its breath, its neighing and snorting sounds, the different sounds its 
hooves make on soft and hard surfaces). Invite them to share their thoughts 
with the group before the end of the session.

Have students look at illustrations of children in some of their books and tell 
what the differences are between themselves (or photographs of children) and 
the illustrations.

Working with Words
Ask students to locate all of the words that begin with the letter “l” in the book 
(lion and lamb). Invite them to find more “l” words around the room.

Look at, and talk briefly about, the cat on page 12. Ask students to think of 
words that end with “at” like the word cat (e.g., cat, bat, fat, hat, mat, pat, rat, 
sat). Jot the words on the board, reread them chorally, then ask students, 
Which of these words is the name of a live animal? Say the word when you show 
us its name on the board.
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Second and Further Readings
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Rereadings
Provide opportunities for each student to reread the book with a partner.

Focused Follow-up
The following activities are optional. Choose those that best meet your 
students’ needs.

Animal Actions
Ask students to talk, with a partner, about what they might see each of the 
book’s live animals doing in its own habitat (e.g., a frog jumping onto a rock 
in the pond, a lion roaring at other animals in the jungle). Have them share 
their thoughts with the group before the end of the session.

Writing a Story
As a class, write a story about one of the non-living animals in the book. 
What would it like to say to the living animal? Would it like to be a real 
animal, too, or does it like being a toy or a statue?

Animal Discussion
Tell students they are going to be thinking about what each of the book’s six 
live animals can do that toy, garden ornament, and statue animals can’t do. 
Write the sentence starter, “A horse can ________” on the board and say, Tell me 
something that a live horse can do that a rocking horse can’t do. Take a  vote on 
which response to use, and finish writing the sentence. Direct students to use 
the same sentence pattern to write about each of the book’s animals. If there is 
time, they could provide an illustration of one of their responses.

Word Building
Students can practise building high-frequency words (e.g., is, this, not), and 
two or three of the animal nouns (e.g., frog, duck, cat), using card, magnetic, or 
plastic letters.

Making connections:
comparing

Making connections:
comparing

High-frequency words

Make copies of “Is it Alive?” available for
reference/modelling purposes during Focused Follow-up sessions.
Encourage students to refer to the text, if needed, as a useful resource.

Teaching Tip :

Home Links
Have students take home 
a reproducible version of 
this text to read chorally 
with family members. 
See www.lpey.ca.



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice




